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Presentation Abstract: 
Wondering how to motivate faculty to be the drivers for building and maintaining an assessment system that works? Join this session to consider how to make strategic moves and hires designed to have faculty own data and view assessment as a vital part of the faculty role.

Presentation Description: 
Five years ago our department was under intense pressure to meet new accreditation standards at the same time we were losing a large number of retiring faculty. Five years later we have 15 of our 30 faculty members who are new to the department, we’ve created a thriving assessment system for student outcomes, and we’ve been recognized regionally and nationally for our progressive approach. The power of our professional community relies on faculty collaboration of data ownership as higher education moves toward a focus on programs rooted in a culture of evidence. What change management techniques helped us move toward our new identity? How do the faculty in dynamic programs collaborate to measure teacher candidate learning? Who owns the data and how can a program move from a collection of talented individuals toward a collaborative model where faculty are the drivers of programmatic change? This presentation will share strategies used to manage a change from individuals doing good work to teams creating and validating rubrics measuring teacher candidate effectiveness. Participants will see how one program transitioned from using key assessments managed by an administrative team to having faculty own the data and view assessment as WhatWE DO (see Figure 1). In addition, participants will walk away with both the process and the products we created to measure teacher candidates’ knowledge, skills and dispositions as they work with P-12 students both prior to and during clinical practice.

Participants in this session will have an opportunity to consider how they are managing changing dynamics in their own department as they hear strategies a Teacher Education Department used to manage the change process for faculty who were focused on their own agendas more than program development. This presentation will use engagement techniques to help those attending see who else in the room has used similar strategies and how those strategies have fostered collaboration for program development, ownership and assessment. Participants will receive a map to go from using key assessments managed by administration to having faculty own the data and view assessment as What WE DO. Participants will consider both the process and the products created to measure teacher candidates’ knowledge, skills and dispositions both during clinical practice, as well as during the three semesters prior to clinical practice when teacher candidates are working in partner school classrooms. This is a chance to talk with others to consider how you can move your faculty and department to the next level.

Presentation Summary: 

This presentation shares an uncommon window into how one program gained stakeholder input into this culture shift toward a focus on assessment and away from individual contributions. In doing so, it is our hope that other programs can consider how they might leverage their most precious commodity of talented faculty to create a culture where program assessment is simply what faculty do. As a traditional 4-year undergraduate program with approximately 1200 teacher candidates in elementary, secondary and early childhood inclusive majors, our teacher preparation program has made a radical shift over the past three years toward assessment ownership. By adopting instructional coaches, block scheduling, co-teaching strategies, and using assessment stipends as an incentive, the 30 faculty in the Teacher Education department have embraced a new culture of programmatic ownership and overcome of often documented barriers of faculty participation. In addition to sharing specific strategies that led to faculty participation, this presentation will use participant input to share additional ideas for overcoming the barriers often cited in the research. By sharing both our prizes and problems, we hope to engage in a meaningful discussion of how to promote this culture shift for others in the profession. 

Statement of the issue: The power of our professional community is deeply rooted in the power of our individual teacher preparation programs. Regardless of how the program is structured- five-year programs, graduate-level programs, one-year internships, two-year graduate models, 18 month programs, and even traditional four-year undergraduate programs- our teacher preparation programs are each focused on evidence to measure our impact on PK-12 students. For this evidence to be thoughtfully gathered, analyzed and used for program improvement, faculty must feel ownership of more than their own course content. Faculty must feel ownership of the larger program and collaborate with others on both the data collection and the analysis that leads to programmatic changes. 

Literature review: As Cochran-Smith (2009) indicated in her call for teacher preparation programs to adopt cultures of evidence, there has been little discussion on how colleges and universities would undergo this transformation. The importance of faculty involvement has been well-documented for decades (Palomba & Banta, 1999; Maki, 2002; Grunwald & Peterson, 2003) and recent research (Wang & Hurley, 2012) suggests that it is a lack of motivation, rather than perceived time investment that deters faculty from investing in programmatic assessment. Walser (2015) focused on the importance of stakeholder involvement and the use of results in supporting a culture of assessment. While there has been attention given to faculty involvement in assessment, and even the involvement of adjunct faculty (Zubrow, 2012) in assessment, little has focused on how programs unify around faculty investment as programs undergo the transformation necessary for all faculty to see assessment as what they do. 

Contribution: Successful programs must have much more than outstanding individuals doing their own teaching and research. To be an exemplary teacher training institution, everyone must see themselves as part of the program and therefore personally integrated into the full assessment cycle. Faculty must own data as they move away from teaching a single course toward teaching in collaboration with others who also use the data to inform their teaching. Many teacher preparation programs are struggling to move from the model of an administrative team pulling together data and preparing documents for accreditation toward a model of faculty owning the instruments and data they are using for course level and programmatic data used to inform practice on a semester by semester basis rather than waiting seven years for the next accreditation cycle to prompt change. While many resources have provided information on expectations for meeting assessment standards and measurement tools, institutions need support in managing the changes needed to move faculty toward operating in a culture of assessment. Our PK-12 partners have adapted to this model but colleges of education are challenged with operating under similar increased accountability for student achievement while operating in a higher education environment founded on the basic principle of academic freedom and a tenure process favoring individual accomplishment. In addition to sharing valid tools, we need to talk openly about how we get faculty and department chairpersons to collaborate on behalf of our students.  This session will integrate both the process and the products of collaboration. 
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