Using a Student-Centered Approach to Feedback that Fosters
Active Learning and Knowledge Construction

M. Carolina Orgnero and Sandy Bell
University of Connecticut

Keywords: student-centered approach, feedback riexpil learning, writing

Abstract: The purpose of this roundtable is to invite pap@eits to examine the

ways and extent to which their methods of engagtodents in feedback processes
support a student-centered approach to feedbaekautmors will introduce a
research-based model of feedback that analyzesblbege students apply feedback to
their writing.

Background

Writing is at the core of any academic discipliDespite the crucial role that writing
plays for the development of literacy and thinkskgjls in adult learners, writing has largely
been undervalued in higher education (National C@sion on Writing, 2003). Reports indicate
that while many college graduates can write satisfdy, many do not possess a level of writing
that exhibits analytical and evaluative skills @kgr, Daane, & Jin, 2003). Research framed by
Experiential Learning Theory strongly advocates ewsgring learners to make decisions about
their work because it reflects how adults learrt (®Beckley, 2003). The role of feedback in the
writing process, for example, requires learnensriderstand why a change in their composition
is necessary. Yet, the movement toward a moreeantie for learners in formative assessment
and feedback has been slow (Nicol & Macfarlane-D&06). The manner in which some
instructors give feedback still reflects a highépther-centered paradigm where the instructor
has control of the feedback process. To introduc®ie student-centered feedback process,
instructors of writing first need to critically exane their conceptions of the students’ role in the
feedback process. During the roundtable discustienauthors will introduce a model of
feedback that evolved from their research on hollege students interpret and apply feedback
to their writing.

Feedback Model

The model (Orgnero, 2007) highlights studentsspectives on the feedback process and
the interactivity that occurs with their instrucomwo theoretical perspectives, Complex
Systems Theory (Davis & Sumara, 2001) and Expeakb¢arning Theory (Kolb, 1984;
Sheckley, 2003) formed the framework for this mo@amplex Systems Theory provided an
understanding of the role that the environmentplaystudents’ interpretation and application of
feedback; specifically, how feedback comes fronaigety sources and how a change in
performance in response to feedback influencesesulesnt performance and feedback. The
model explains that feedback comments from anungir do not occur in isolation because they
are embedded within a larger framework that shapegents’ interpretations of feedback. The
four modes of Kolb’s Experiential Learning cyclepided a framework for understanding the
individual experience of making meaning of feedbal how prior experiences with feedback
play an important role in students’ interpretatéord application of current feedbaéktst, when
students initially engage with feedback it is a Gete Experience. This experience lays the
foundation for the interpretation of feedback arahifests as physiological reactions (e.g.,



emotions) that students’ experience when they vedeiedback. Second, the experience with
feedback may lead students to reflect on the inddion received, engaging in the mode of
Reflective Observation. During Abstract Conceptzation, students may consciously or non-
consciously connect current feedback experiencspiior experiences stored in their mental
models. Mental models are comprised of individubdiefs about feedback, learning, and
writing and become the lenses that they use topréefeedback (Eckert & Bell, 2005). Students
confirm or modify their knowledge with each new exrpnce. Finally, during Active
Experimentation, students test out their interpieta of feedback that manifest in the changes
they make to their drafts. As students assessutmmes of their efforts (e.g., during peer
reviews, teacher-student conferences), they engamself-regulation process (Sheckley, 2003).
The insights from this regulatory process conteltotstudents’ calibration of their performance
in relation to a desired goal or standard. Togeithdividual and environmental factors may
enhance or inhibit students’ interpretation andiappon of feedback into subsequent drafts.
This model also points to the epistemological retfrfeedback (Orgnero, 2007)
suggesting that feedback becomes a key componstidents’ construction of knowledge—an
essential component of student-centered approachesarning.
Significance
The current model of feedback supports a paradigifitowards empowering students in
the decisions they make about their learning abdesyuent knowledge development.
Participants will be exposed to multiple perspexdion feedback and encouraged to reflect on
their own position and to think of new ways to emt&atheir students’ writing skills.
References
Davis, B., & Sumara, D. (2001). Learning commusitignderstanding the workplace as a
complex system. In Imel, S. (Series Ed.) & Fenwitk(Vol. Ed.),Sociocultural
perspectives on learning through work: No. 92. Nivections for Adult and Continuing
Education(pp. 85-95). San Francisco: Jossey-Bass.
Eckert, E., & Bell, A. (2005). Invisible force: faers’ mental models and how they influence
learning and actions. Journal of Extension 43,18ck number 3FEA2. Retrieved June
25, 2005, from http:Mww.joe.org/joe/2005June/a2.shtml
Kolb, D. (1984). Experiential Learningxperiences as the source of learning and developme
Englewoods Cliffs: Prentice-Hall.
National Commission on Writing for America’s Scheaind Colleges. (2003, AprilJhe
neglected “R”: The need for a writing revolutioNew York: College Board.
Nicol, D. J., & Macfarlane-Dick, D. (2006). Formediassessment and self-regulated learning: A
model and seven principles of good feedback pradiudies in Higher Education
31(2), 199-218.
Orgnero S., M. C. (2007%tudents’ perceptions, interpretations, and appiaes
of feedback in a first year English compositionrse Unpublished doctoral
dissertation, University of Connecticut, Storrg,.C
Persky, H.R., Daane, M.C., Jin, Y. (200Bhe Nation’s Report Card: Writing 2002
(NCES 2003-529). Washington, DC: U.S. Departmémtducation. Institute of
Education Sciences. National Center for Educatatistics. Retrieved August 7, 2005
from: www.nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2@352
Sheckley, B G. (2003, NovembeExperience enhances learning: A tribute to the &dea
of Morris T. KeetonPaper presented at the meeting of the CouncAdoit
and Experiential Learning, San Diego, CA.




