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with nondisabled students of similar ages (plus or minus two years). 
and these students represented the natural proportion or similar 
students in the district. In s,unmary, inclusive educational experiences 
were on-going. not sporadic or episodic. 

To date only a limited history exists I.hat describes how these schools 
became more inclusive. For example the Catlett (1998) and Salisbury
et al. ( 1993) studies show a picture of local commitment to school
restructuring. In both cases. a bottom·up picture of change has emerged. 
wllh parents and teachers as initiators of change in school philosophy 
and practice. This com,asts with the ;eports in other states where 
rest1uctu1ing initiatives ror inclusive education have come from state 
or local administ,ators (Sage & Burrello. 1994: Villa & Thousand. 
1992). Common to either route to change is the need for local 
planning. Indeed. Deal and Peterson (1990) and Fullan {1993) note
that ultimately the success of a reform initiative depends on active 
involvement of the leadership and staff at an individual school. Given 
the magnitude of change required to establish and maintain an 
inclusive school. establishing a building-based planning model is a
critical initial step (Campbell. Campbell. forbes. & Orady. 1998). 

In the rest of this paper we desc,ibe a local planning model used in 
conjunction with an inclusive education initiative in one state. A 
demiption of the planning model is delineated. and is followed by a 
case example of how the model was implemented. 

The Building-based lnservice Model: A Case Example 

The Building-based lnservice Model (see Campbell et al .. 1998) 
was developed in response to state-wide requests for assistance to 
build a planning and s<1pport system for local schools. The goal of the 
request,for,assistance was to serve diverse populations of students 
better within general education environments. To accomplish this. the
pmject was to establish school-based planning teams who would. in 
turn. develop school improvement plans. In addition. the planning 
teams were to assist teachers within each participating school to
acquire the skills and knowledge needed to support diverse popula· 
tions of students. thereby making the school a more inclusive 
educational setting. 

The assumption or the Building-based lnse,vice Model is that a
local school can provide an inclusive education if five criteria are rnet:

1. Constituents within the school (administrators. teache,s. ,elated
service personnel. parents. students. paiaprofessionals) become
committed to providing quality inclusive education:
2. Members of the local school gain obtain community and neighbor­
hood involvement and support:
3. Capacity to identify needs and propose solutions to problems is
generated from within the school:
4. School constituents acquire knowledge and skills that promote
exemplary educat ional practices: and 
5. Technical assistance needed to  support implementation and
evaluate student outcomes is pmvided systematically.

Since the project was to 1est1uctu1e schools around the logic of 
inclusive education. we adopted the assumption that educators can 
learn to extend and expand their capacity 10 collabo,ate with other 
pmfessional educators (Thousand & Villa. 1992). Because the compe· 
tencies needed to teach diverse populations or students cross man)' 
lines. we adopted ope,ational guidelines that required shaicd exper· 
tise 1ather than assifl,'led expe,tise. That is. we operated under the 
logic that students would benefit from inclusive educational 
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experiences if they could obtain the shaied expertise o f  a school staff.
rather than the expertise of only a single teacher or prog,am to which 
they we1e assigned. 

The School 
Horace Mann Elementary School. a building housing g1ades K-6 in a 
mid·sized midwestern town of approximately 75.000 people. se,ved 
as a training site and as an inclusive education demonstration setting. 
Ho1ace Mann was located in a racially and ethnically diverse. lower to 
middle SES neighborhood on the edge of the city. Although the school 
was over 3S years old .  it was well maintained and matched the
ordered. manicured appearance or the community. 

'Approximately 400 students attended the school, and 72% percent 
of them ,eceived free breakfast'and lunch. The school housed one of 
the district's English as a Second language programs. and contained 
several separate full time classes for students with mild academic 
disabilities. The,e we,e 23 teachers and 15 support staff including a
librafian and paraprofessionals for Chapter I. music and special 
educadon. The teacher.; were generally young with an average teach· 
ing experience of S·6 years: for many, Horace Mann was their fi,st
teaching assignment. 

The,e were four special education teachers assigned to the school: 
th,ee or the teachers had full-time assignments and one rotated to 
another school. While most of the students who received special 
education had mild disabilities. the district had initiated a plan to 
retu,n all students with disabilities to thei, home schools. In anticipa­
tion of this. school personnel had begun to prepa,e for several 
students with more complex disabilities (including those with mental 
retardation. emotional and behavior disorders. and students who are 
dear and have no speech). 

Horace Mann w,s selected for participation after a fi,st yea,. fifth 
grade teache, read a brochure describing the school-based c.hange
project and the technical assistance that was available for partrcrpat· 
ing schools. We then contacted the principal who was eager to 
arrange for the project to be located in his school and to pa/licipate 
actively in it.

Developing Building-based Planning Teams 

Three pmblem solving teams were developed as the initial activity in
establishing a building-based school change process. The problem 
solving was centered amund grade level teams: the early p,imary team 
consisted of grades K-1. The primary team included grades 2·3. and 
intermediate team targeted grades 4·6. Membe,ship on U1e teams 
included representatives from each of the grndes and any other teacher 
or suppon person who would likely provide services to any of the 
students returning to the home school. A dirfe1ent special education 
teacher was assigned to each team. This reflected a decision by the 
teachers to assign students with disabilities to grade levels rather than 
by special education catego1ies.

Project staff provided the training and technical assistance to 
prepare the teams to function as instructional problem solve,s. The 
project objective was for the teams to meet wheneve, the,e was a 
student experiencing substantial difficulty with academic perfo,mance.
personal or social behavior. 01 school attendance. The team thus vm
to serve as a problem solving mechanism fo, students at·risk for school 
failu1e 011efenal to special education. In addition. the teams were to 
begin planning [01. the students in other special education pmgrams
who were to return to  Horace Mann Elemenl-ary as their home school. 
Any teacher who requested assistance could call for a planning team 
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plan the transition well in advance of placement. For example, 
students now make several visits to the school to learn about its 
layout prior to permanent placement: teachers become familiar with
the students and their idiosyncrasies during these visits. 

Conclusion 

The case of Horace Mann Elementary School demonstrates that
when given support and the opportunity to work in building-based 
planning teams. teachers can implement remarkable school relorms
that include many students who traditionally have remained at the 
edge of the educational mainstream. Much or Horace Mann's success 
in becoming a more inclusive school rests. we believe, with the will, 
ingness of the stafi to participate in serious efforts to restructure the 
way they did business. Fullan { 1993) noted that educational 
restructuring will remain elusive unless the goals and methods are
embraced by the community ol professionals within a school. The 
specific team strategies developed in this project are consistent with 
Fullan's logic. Teachers were engaged in local planning of activities 
and processes that would occur within their own schools. The 
emphasis of all activities was student-based, and the primary skill 
supported by project activities was problem solving over problem
referral. 

Much or the professional literature surrounding inclusive education 
pits logic against reason and philosophy against preference, often 
with a level of invective uncommon among professional educators.
While many debate inclusive education as a concept, Brady et al. 
( 1997) noted that many educators are actively engaged in developing
a pedagogy of inclusive education. linked with a restructuring ol the 
ways sch cols do business. Like most examples of restructuring, change 
at Morace Mann was progressive. Even while the staff altered the 
typical expectations and practices for teaching students with learning
problems, some teachers remained skeptical. Although the planning
teams were still operational three years after the project activities. 
three teachers had not participated in any of these activities: these
ieachers reported that they still believed that students with disabilities 
should receive their instruction away from the typical classroom 
settings. As one of these teachers reported, "I've decided that I 
cannot work with this student · she needs special ed."

We expect that the process of planning for school change will 
evolve during the upcoming years. What the Horace Mann experience 
shows, however, is that building-based planning teams can operate­
with a principal's support- within the context of problem solving 

rather than problem referral. In schools where this occurs. we expect 
that observers of inclusive education will continue to learn about 
changing school practices by practicing schcol change. 

References 

Barth, R. ( 1990). Improving schools from within. San Francisco: Jessey 

Bass. 

Barton, P. ( 1993). Lessons from abcoad. American Educator: The 
Professional Journal of c/1e American Federation of Teachers, 17,(2), 
16·17, 47, 

Blank, RX, & Engler, P. ( 1992). Has science and mathematics 

education improved since "A Nation at Risk"? Trends in course 
en,ollments, qualified ,eachers, and student achievement. Science 
and Mathematics Indicators Project. Council of Chief State School 
Ofiicers, \Vashington, D.C.: State Education Assessment Center. 

Educational Consideralions, Vol. 26. No. 1. Fall 1998 

Brady, M.P,, Hunter, D .. & Campbell, P. ( 1997), Why so much 
confusion? Debating and creating inclusive schools. £ducalional
ro,um, 61. 240· 246. 

Brady, M.P,, Swank, P .. Taylor, R,, & Freiberg, J, (1988), Teacher· 
student interactions in middle school mainstreamed classes: 
Differences with special and regular education students. Joumal of 
Educational Research, 81. 332· 340, 

Campbell. P., & Campbell, R. ( 199S). Building inclusive schools: An 
inscrucCional series. Lawrence, KS: University of Kansas. Kansas 
University Affiliated Program. (Available at http://\V\w1.valdosta.
peachnetedulcoelcoedlsped/camp/projlmain.html 

Campbell, P,, Campbell,C,, Forbes, K,, & Brady, M,P. { 1998), 
P romoting leadecship skills in school-based planning teams: An 
evaluation of a school change project. Manuscript submitted for 
publication. 

Catlett, S. ( 1998), Becoming an inclusive school: A predictable 
venture. Unpublished doctoral dissertation. University of Houston,
Houston. 

Colton. A.B,, & Sparks-Langer, G.M, (1993), A conceptual framework 
to guide the development of teacher reflection and decision making, 
Journal of Teacher Education, 44, 4S·54. 

Deal, l, & Peterson, K. ( 1990). The principal's role in shaping school 
culture. Washington, DC: US Department of Education. Orlice or 
Educational Research and Improvement. 

Doyle. D. P. ( 1993), American schools: Good, bad or indifferent? 
Phi De/Ca Kappan. 74(8), 626·31. 

English. F.W ( 1993), Contradicting mainstream reform rhetoric: 
Interview with Richard P ,  McAdams, lnternalional Journal of 
Educational Reform. 2(2), 144·48, 

Fossey. R .  ( 1994). Open enrollment in Massachusetts: Why families 
choose. Educational Evaluation and Policy Analysis, 16, 320-335. 

fullan, M. (1993). Innovation, reform, and restructuring strategies. In
G. Cawelti (Ed.), Challenges and achievements of American
education {pp. 116-133). Alexandria, VA: Association for Supervision
ad Curriculum Development

Giangreco, M,, Cloninger, C,, & Iverson, V, ( 1993) COACH: Choosing 
options and accommodaUons for children: A guide Co planning 
inclusive education. Baltimore: Paul Brookes. 

Goodlad, J,, & Lovitt, T.C. ( 1993). Integrating general and special 
educolion. New York: Merrill. 

Graden. J,, & Bauer, A. ( 1992). Using a collaborative approach to 
support students and teachers in inclusive classrooms. In S. Stainback 
& W Stainback (Eds.), Curriculum considerations in inclusive class,

rooms (pp. 85-100). Baltimore: Paul Brookes. 

Gregory, l, & Smith, G. ( 1987). High schools as communities: the 
small school reconsidered. Bloomington, IN: Phi Delta Kappa, 

Joyce, 0 .. Weil, M .. & Showers, 8. { 1992). ,'vfodels of leaching, 
Boston: Allyn & Bacon. 

Harry, 8,, & Kalyanpur, M. { 1994). Cultural underpinnings of special 
education: Implications for professional interactions with culturally 
diverse families. Disability and Society, 9. 145· 16$. 

47 



Migr~nt H •• lt h PlOgram ( 1990). Ao o li'~s or Slale peojiles wh icl, 
"lima", Iht num/)<r of m.,ran! and ",asonal work'" and membw 
01 Ih , ir {amilif<. Rochille, MD; US D.p"tmem of ft .. lth & Hum.n 
,. rm". PublIC H., lth S"VK;U, Burt. u 01 He, lth e M. Deliv<ry wd 
A.si,t,nce, 

N'ton,1 [dLJC' tl on A>!oci.tioo (june, 1993) , Are d ' ''ter ,chool ' 
t><n.ri I,,", Bri'!s. W1;hing{on, OC; NEA, 

O'N. il j. ( 1993) , C, n n'liOml m ndl rd, m,le. difference? 
Educaliooaf l,aa",hip, 50(5) , 4·8 

R"iteh, D. (1993 ). L.unching ~ tevolution in mnd'rd, . nd 
""";ment,, Kappan, 74( 10). 767-72 

Reith, H" Pol,grove. L" & ,em"",l , M. ( 1981) . Ins\r LJC\iorul ""i.bl!! 
th ' t male l drfler<r'I(e; Anentl oo to to,~ .tld be)'Or1d . Exeeplimwl 
fducction Quarlerly, 2(3), 01· rt 

Reynold •. M .. & W,n~, M. (1933) , Restr lKtun"1 ",pee;' I' school 
prOgJ,ms; A poSItion pap''- Poli'")' S:udi" Re",ew. 2( I). t89·21 2 

Sage. 0 .. & BU lleli o. L, (19~ ) , l. admhip in educa lional reform: All 
adminisltaW(' guide 10 dlong" in 'p€ew l eaucali'on. B,ltimor< r.ul 
Stook!" 

$oli>l;-ury, C, P, lomboro , M . & Hol lowocod , T. ( 1993 ). On the "'ture 
.od chong! o! m inci u.i ... Ie memary "hoo!. jo"," ol of [he 
A""",al<On for Pmo", wi!h 5, ,,,,,, liandicaps. [8. 15-34 

Sh lllmln, l. (1988). A un'oo nI in, uflrei enc;'s; St .. teil" foI !.xhtf 
,,,",,m.nt In . ptrond nI.dLo.tioo , 1 relorm , fd"colionoll.odmnir, 
46, 36·41 

"ilm. T ( 1991). Horae,', ,e/wo/: Rtdeli£nir.g llit Am"kor. hi~h lcitool, 
D, II. " Houghtoo Mi ffl in. 

Slr tic, T. M ( 1991). The ' pte i. 1 .ducll"'" p""dox: [qu ity.s the w' y 
to excellence. HUfll<lta fd"calionol Rc"'cw. 61( 2), 148-205 

Smith, A" Hunt"', D .. ) , h"g, J. ( 1991) . Amerio 200: An opportunity 
for $C1looI r<structu ring , nd inclusion . In T V.oo.rcool , J. Ye<l, ( 
M.cDcm ld , & V. C.,1e<d (Eds .) , Impact.' fe olure is,", on indoSi'" 
education, 4(3) , 4'S, Minn eapolis: Un""",ty 01 M,n""soo In,{,{u te 
on Co-m mun,ty Int(gr;l tioo, 

St, lIinl!s. J. (1985). A ,{udy of ..-npltmen{.ti c-n of M,de li "" Hunt., 's 
1OOd.1 .tld it' elIect, on ,tudent, . Jou,"ol QI Ed"""tiooal Rt~orch . 

73 . liS·)3/. 

Sw' nl . P .. T,ykoi, R .. S"dy. MP .. & Fr"b"g, J ( 1989). Sen"tll'lty 01 
cl,,",oom ob .. ,vation ')'Stem" M. "uri ng t" , her .IItc!;",n",. 
joU/nol o{ £Xptrim.n lol Educalion, 57. Ill · 186 , 

Towsond, J .. & Vil l3 , R. (1 991 ), Collaboral"", le.m,- A powtr!uI 
too l in z hool ,<strueturin~, In R, Vi ll ,. J, Tho",md. W S\"nb"k, & 
S. S1>lnboc~ ([d, .). Re;lfucluf"'l for caling and ,If,cti", eduwtior.: 
An admioislra1i"" £uide 10 creali"~ hel<rogeo<oU5 xllnoS, (pp. 91· 
94) Saillmor<: Pau l H. a<ool". 

ViII" R .. & Thou$lnd , J. (199< ), How 0'"' dIStrICt Intcgrmd ,~"I 

, nd g. "",,1 . du·ca{"",. Educali<JnQI leaa'",h,p, SOU) , )9-41. 

U.S. Deplftmtnt of [due' tron ( t99 t). The cond,l<On 01 bilinf ual 
educalion in the nation. A rep<lrt W Congress and Ihe Preside~! . 

WiShington, DC: AuthDr'. 

U,S, Deportment of Edue.tion (1993). Rem...enlin8 Chaplet /: Th. 
currenl Chapl" 1 p(Qgfam and o'w d"'ction,: fioal "plXt of the 
nali<Jnai a,,.,sm,nl olth' ChaptN I program, W, <hrngtoo OC; 
Author 

W. xrru", H" & P'dron , Y. (I 99S). Imploving tht qu,l,ly of d»sroom 
in<trueti on I", ' tudent' . t '''' of f,i lu re ,n "rb, n school" p."OOdy 
lournal 01 fducalion, 7Cl(1). 44·61 

Zimpher, N, & How<y, K, ( 1981). C." ,(ud;', of ele",,,nt.,y teoche, 
prepmti"n progrlm' in ix schools . "d colleges of tducotioo jou rnal 
of Curriculum & SUp€wision . 2, 101-[2/ 

Au lho( Not .. 
ThIS pr"!.,,1 , nd t he p"p''''I''''' 01 Ihis " ""I were , upported rn 

p>rt by Gr. nt No. HOO6 U 10015 . nd [due' tlonal Sw-ice A~eement 

No. H0 80R30017 to th e UniverSIty of K, n"s hom the U.S, 
Dep. rtment of [due, too. The .uthor'S wish to th.nl Or. Willr. Am i"", 
.nd . 11 o! the teach,,, who p>rticlp'ted In thl< pwj!ct fo r their 
CIXlP",tioo ,nd ho, pltalr!y, Tho ProtMm So lvine sr." tegy (Lted io 
thil pl pt r ,nd the campltte w.e, of in;erv ;;;e module, i, ",r/ , ble to 
t>e OOWnI O;ld< d , t 00 ca, t 110m the We<ld W,dt Web 11.n Acrob.t 
fil • • t ' 
httpj/www.v.loo.! •. p.. .. hn. t.edul=lcO!d/!.ptdlc.mp/projirmin. hlmt 

Educolional Consid,,,,!iam 


	ECFall1998_Part47
	ECFall1998_Part48
	ECFall1998_Part49
	ECFall1998_Part50
	ECFall1998_Part51

