He was a prophet... but without eppropriate honor in his
own land.

W.E.B. DuBois as Educational
Philosopher: Will the Real
DuBois Please Stand Up?

Don Hufford
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journalist, ed:tor, novelist, poet. and scholar. He has been credited
with- and blamed for- being a politically agitating gadily who
grandfathered the Civil Rights Movement. He has also been
denigrated by those who do not consider him to be radical enough as
a traitor to this same “cause.” He has been recognized as a
passionate, articulate defender of the ideals and principles of a demo-
cratic society, yet condemned for articulating socialist ideals and far
jeining the Communist Paity in his 95th year. e vas a pragmatic
patriot who could write: “"Qus country :s at war . . . this is OUR wat.
We must f'ght it with every ounce of bload and treasure:”" byt vho
lates renounced his U,g. citizenship to become a citizen of Ghana,
He was a champion of the powerless masses, but was criticized for
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approgriate honor in his own land.?

o T g v derstandings of QuBcls thei individyal’ gocs
dcas- is 10 open the door to divergent hermeneutical possibilities,
and to definitional challenges fiom both philosophers and educators.
A thesis may, however, be offered- and defended- that there is an
implicit philosophy of education woven into the fabric of the wiritings
of W.E.B. DuBois. This philosophy is found imbedded in his works of
creative fiction as well as in his noniction. autobiographical, and
academic writings. It is possible to extract from his writings- and life
experiences- an educationai phiiosophy which may be used to better
understand the contentious educational battles of the 1990s- battles
which in his words are "as old as the woild and as young as the babe
born tonight.”*

CuBois had an early flirtation with academic philosophy, and he
once defined the core of his “self” by proclaiming. “I ain 3 teacher! ™
And. of course. he was. He spent much of his 95 years as an
educator. kany years were spent in fiont of a classroom. and many
with pen in hand producing the words that would sting the
conscience of a nation. But in dzfinjng DuBois as, an “educator” it is
nnportant to recognize an cxpandec] geﬁnmon of the vwiord, DuBois
was an educator not just because of his classrcom experiences— not
because he taught young children in a one-roam schoolhouse in a
culturally and economically impoverished ruial area of Tennessee®:
not because he taught classic languages. and Cerman and English.
and history. and econaivics at the university level- not because he
was a qualitative and quantitative researcher®- not because he was a
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prolific and well-published scholar~ not because he was a "critical
pedagogue” and “liberatory educator” (in the Paulo freire mold)
before these tesms was invented.

DuBoais was an “educator” in the broadly defined sense of one who
tommunicates; who stimulates, challenges. critiques. stirs-up. arouses
... who questions. A classrcom is one arena for this education to take
place. But »ve must move beyond the classroom to pussue a meaning-
ful definition of W.E.B. DuBois as “educator.” or to interpret an un-
derstanding of his educational philosophy.

DuBois educated as a social critic, as a social activist, as a
challenger of the political and economic status-quo. He educaied as a
voice for the powerless: as a foe of injustice. racism, discsimination,
capitalist exploitation. and imperialism. He educated as a champion
of the oppressed. of women’s rights. of the disenfranchised, of the
miseducated. He educated through the pages of The Crisis and other
periodicals. He educated through his novels. his poetry. his research
and scholarly vriting, his newspaper columns. He educated through
journal articles, and lectures. He educated through his extensive
correspondence with both the poverbrokers and the powerless of the
veorld.

A caveat may be necessary at this point. The attempt to distill an
educational philosophy from the prolific literary productivity and long-
life experiences of a man such as W.EB. DuBois is by its very nature
an interpretive process. And... it must be remembered that such an
interpretation is always ciccumscribed by the existentially defined “self”
of the interprezer. We often find v+hat we are looking for, and may
create an hermeneutical “self-{ulfilling prophecy.”

The process of defining a DuBois “educational philosophy™ involves
not just an intellectual analysis and evaluation. but afso an emotional
- even spiritually tinged - assessment of a man who was complex, not
alv/ays consistent. sometimes ambiguous in word and deed. DuBois
was not a periect man. He made mistakes. His life was a mirror
reflecting both human strength and frailty. He could be a paradox of
controlled rage and reconciliation. He was a man whose life bridged
two centuri e s who possessed the genetic strains of divergent  bio-
logical and cultural inheritances, who merged classical learning vith
practical educational expediency. and who was continually forced to
seek reconciliation of opposite tendencies in both his own personality
and the world in which he lived.

DuBais leit an intellectual and moral legacy for scholars to interpret
and for social activists to apply. To study the educational thought of
this man is to find oneself replenished in mind and spirit- but strangely
discontented, There is much in such an intellectual/spiritual exposure
that is paradoxical, conlflicted. inconsistent. and disturbing, There is
also much that is steady. uplifting. intellectually stimulating, and
spiritually healing. To experience with DuBois an educational search
for Truth, Goodness. and Beauty is to experience a parallel seaich for
Social Justice and Human Dignity for all. It is to be reminded of how
mankind has trivialized the great questions about life's meaning.
falsified the answers. and sullied the search. But to engage in the
search is to experience the hope that it represents a continsous
process of renewal of both seif and society. It is to restate basic
questions, the ansvers to which must be lived in the present moment

In evaluating DuBois as an educational theorist and practitioner,
Herbert Aptheker affirmed that in his lifetime “no one in the United
States was more expert in the area of the nature, theosy. and the
purposes of education.”’ This may be an arguable conclusion when
considered in light of Aptheker's personal affinity for DuBois and the
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ideas he articulated. The [ife and writings of DuBois do. however,
provide philosophical and historical insights into educaticnal ideas,
ideals, and practical applications— into the nature, theory, and
purposes of education.

DuBois” educatianal philosophy involved 2 metaphysical understand-
ing of Truth- 2n epistemological search for how Truth is known, and
an axiclogical application of Truth in the werld of people and events.
ILis significant in interpreting DuBois as an “educator” to recognize
that he vas able to hold the absolutes of capital letter “Truth” in a
creative, dynamic tension with small letter “truths” that are created by
human beings in the fluid, changing world of historical progression.
He was able to intellectually choreograph the tension coming from
the merging of opposite poles of thought. and to direct the energy
produced inte creative endeavor,

In terms of education DuBeis understood- and applied- the reality
that "human education (is) thal ever necessary combination of the
permanent and the contingent - of the ideal and the practical in work-
able equilibrium {which) has been, as it must be in every age and
place, a matter of infinite experiment and frequent mistakes.”® In
today’s educational arena- as the politically charged reform battles
rage on- it is the “workaocle equilibrium” that seems to be neglected
in favor of “infinite experiments and frequent mistakes.” Those who
lake up implacable positions regarding educationz| purposes and
methods might well take heed of DuBois” admonition that “to no cne
type of mind is it given (the ability) te discern the totality of truth."
It may be inferred from DuBois® writings that- in educational philaso-
phy- it is best to be flexible and open rather than rigid and dogmatic.
Itis best ta make connections between the poetic and the scientific,
the intuitive and the empirical, the contemnplative and the active; the
worldviews of the Idealist and the Realist. of the Pragmatist and the
Existentialist; the methods of the behavicristic and the humanistic
teacher.

DuBois educational philosophy was certainly not systematic in form,
cr consistent in presentation. In words used to describe an alter-ego
character in one of his navels, "he had a mind too keen to be consis-
tent.”"® David L. Lewsis, 2 DuBois biographer, has noted that “he struck
up so many positions so articulately and so perceptively and contra-
dictorily.”"" It may have been a lack of systematic “consistency” in
relating to contentious issues- which emerged and reemerged over
nine decades of life- that has led to the seemingly "contradictory” in
DuBois. It may, however, be posited that It was not so much incon-
sistency in thought that caused DuBois to reevaluate positions as it
was an understanding of the existential reality of divergent worldviews.

Arnold Rampersad has noted that DuBois was a man "with the
saul of a poet and the intellect of a scientist; he lived at least 2 double
life, continually compelled to respond to the challenge of reconciling
opposites.”"?  But DuBois could open his mind to “opposites” only
when such a situational reconciliztion did not compromise a moral
absolute. Sydney Harris has written of this kind ol emotionalf
intellectual strength as residing in the person who understands that
‘ne principle, no concept, and no system is valuable or long viable
unless it learns to tolerate, to absorb, or lo maintain an equilibrium
with the other. Not with its ‘opposites'- truth cannot temporize with
falsehood- but with its ¥in and Yang sustaining and complementing
each other,”"

DuBois refused to compromise with falsehood. The True, the Good.,
and the Beautiful- the Right and the Just- must be served, But he had
an open. inquiring, questioning mind which allowed him to maximize
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the power of creative tension generated between the poles of
divergent viewpoints.”® It is here suggested that this man of self-
described "double consciousness”® was able to hold a “double
educaticnal philosophy” in a positive, creative tension. One was based
on the absolutes of philosophical Idealism/Realism, resulting in an
“elitist” educational model. The other was based on a philosophical
Existentialist Humanism, resulting in a critical pedagogy model much
akin to the liberatory education espoused by Paulo Freire.

DuBais did not refer in his writings tc a “hberatory” or “critical
pedagogy” educational model, but the implicalions were there. When
he wrote of "Two Sorts of Schooling” he distinguished between two
educational purposes that may be defined somewhat loosely as “lo
make 2 living” and “"to make a life.” His thinking on this issue has
significant meaning for the 1990s:

Consciously or unconsciously every system of education has

two aims which can never in this imperfect world be brought

inta complete agreement. The one, the higher and broader aim,

is the full development of the individual soul to its largest

capacity; the other is the training cf the individual to earn a

living... Here lies the real preblem of education. a prablem zs

old as the world and as young as the babe born tonight, How

shall we educate our children so that they may be cultured men

and women and vet able to earn a living... it is a nice question
and cne on which many a nation has blundered.®

It was DuBois’ educational focus on "cultured men and women™
that has led many to view him as a practicing member of the scholarly
intelligentsia, and te believe that he was an educational elitist who
based his teaching and educational theory on philosophical Idealism.
And this view recognizes a partial truth, Louis Farrakhan, leader of the
Nation aof Islam, referred to the educational “elitist” in DuBois when
he noted in 1996: “We had DuBois who saw that we should be
educated in the arts and science. We should be scholars.”™ Mr,
Farrakhan here relates to a memory of the early DuBois and his
conflict with Booker T. Washington. The two men engaged in a
continuing debate, with philosophical and political undertones, over
"how"~and more importantly, "why - te educate Alrican Americans,
who were effectively excluded frem taking full advanlage of
educational opportunities. DuBais, writing of education in the late
nineteenth century, noted that “what was wrong was that pecple like
me and thousands of others who might have my ability and
aspirations were relused permission to be part of this warld."*® Both
DuBois and Washington sought ways to ameliorate the situation.
DuBois was unyielding in his fight for the “best” education for the
“best” African Amencan minds, while Washington was willing to
make what he saw as necessary compromises with the white power
structure. The DuBois/ Washington on-going debate had. perhaps, as
much te de with sccialfpolitical power in the African American
community as it did with educational oppartunities.” |t did, however,
help to establish DuBeis' reputation as an educational elitist and
philescphical Idealist,

DuBois™ cancept of the “talented tenth”- although later signifi-
cantly modified in recognition of sacial realities - also helped to
establish a cenfusing image of the “real” DuBois in the minds of
many. David G. DuBois has written ol how this image remains alive
and well today:

... little more is passed on to cur youth teday of W.EB DuBois

than the elitist concept of black leadership, the Talented Tenth.
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Last year {1 was) introduced to a young African American... At
mention that | was a stepson of W.E.B. DuBois. the ysung
man responded in recognition: "Oh the Talented Tenth!™ This
incident confirmed for me once again how great the need is
today to make the work, the enormous contribution. and the
truth of W.E.B. DuBois known ...

To better understand “the twuth of W.E, B. DuBois” in terms of his
contributions to educational thought | found it important to consider
his educational "double consciousness.” He was able to seek out
unchanging, absolute “Truth which {he) spelled with a capital.”*' and
1o hold it in a dynamic. creative tension with the small-letter truths of
an existentially defined. and changing, social reality. In terms of
educational purpose and method he expressed an Aristoielian undes
standing when he stated, with conviction, that “the truth lies ever
between extremes.”* The Platonist in DuBais believed that education
should lead to "a life It by some large vision of beauty and goodness
and truth.”” As a liberatory educator he also understood Lhe political
reality that “education among all kinds of men always has had, and
always viill have, and element of danger, dissatisfaction. and revolt.
You cannot both educate people and hold them down.?

CuBois recognized the imporiance of & Perennilist educational
philosophy when he wreote, "I sit with Shakespeare... move arm and
arm wilh $alzac and Dumas... 1 summon Aristotle and Aurelius... So
wed veith Truth | dwell above the veil."** He did. howevei, connecl
this educational view with the social activism of a liberatory
Reconstructionist educational philosophy. and declared that “to be
silent when injustices call out for redress, to fail to speak out when
poverty and ignorance keep some in social bondage. to muffle the
sounds of indignation and righteous anger is to fail the teacher's
calling.”* It vas the essence of a DuBois eclectic educational philoso-
phy that he should "wish not only to make Truth known, but to
present it in such shape as to encourage and help social reform.”?
When he wrote that education shoutd be a “search for answers lo
fundamental problems™® he expressed a "double message:” the
recognition that the search should connect the great enduring
metaphysical questions of existence to the search for answers to
questions regarding current social. economic, and political injustices.

DuBois’ educational thinking was influenced by a concept of
humanity based on a natural rights philosophy, He believed that there
is an inherent learning drive in each individual that seeks correspon-
dence wilh a social/political right te learn. OuBois understcod that
the individual- whatever hisfher racial. cultural. ethnic group~-
inherently wants to learn. needs to learn. has a right o learn. One
goal of a demociratic saciety should be to help each individual achieve
“that exerc:se and unbinding of the human spirit which (enables)
mankind to reach its highest and best manifestations™ leading to "the
fullest and roundest development of the powers of the human
being."?

The search for knowledge - and even more for critical understand-
ing- is an emational, psychological- even spiritual- drive inherent in
the self. This search is an expression of a common humanity. DuBois
warned Lhal any imposed barrier- racism, economic inequities and
exploitation. political or social discrimination. etc.- which thvsarts
this expression is a negat:on of what il means to be human and of the
right to achieve full humanity. The demand for equal distribution of
knowledge. and for equitable access to help in understanding that
knowledge, ase social sesponses to a natural right. This right
establishes a bond that helps unite diverse indiv:duals into 2 common
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humanity. DuBois understood that educators should be “led by the
knowledge that no man should be poor. nor sick. nor ignarant: but
that the humblest worker as well as the sons of emperors shall be fed
and taught and healed— and that there emerge on earth a single
unified people. free, well and educated,”*

DuBois has been denigrated by some social activists for not being
enough of a radical revolutionary. even though he spent most of his
life challenging oppression and injustice. It may well be that he
believed his most productive role was that of an intellectual agitator,
the gadfly who would sting the conscience of a nation. He warned:
“Here comes the agitator. He is the herald. He is the prophet. He is
the man who says to the world. ‘There are evils which you do not
knovs, but which | know and you must listen.” As an educator DuBois
reminded thase who vsere “called” to teach that “teachers cannot be
pedants or dilettantes; they cannot be mere technicians and higher
astisans: they have got to be social statesmen and statesmen of high
order."

Some people have recognized this aspect of DuBois” educational
petsona. In discussing DuBois as an academic and a champion of the
oppressed. Eugene Holmes has written:

Literally and historically there had not been any philosophers of
freedom up until DuBois. who made it the basic theme in his
belles letters. in his sociology, and in his histosy... DuBois
always regarded his methodology as embracing the equal rights
of human Eeings to strive to live.”

DuBois agreed with the Idealist. Plato, {and the Realist, Aristotie)
that the good life for the individual is inextr:cably bound to that of the
just society His enduring search was for that society which would
encourage and permit the “fullest realization of the individual human
spifit.” He sought for each and all “an education that encousages
aspiration... sets the foftiest of ideals and seeks as an end culture and
character rather than (just) bread-winning.”* BuBois recognized that
“culture.” "charactes,” and “bread-winning” are equally jeopardized
vhen an individual's search for self-realization is restricted by exterior
forces. He understood that “to educate” and “to liberate™ are branches
of the same philosophical roat system. He expressed this idea vhen
he wrote metaphorically in one of his nevels: “When you're educated
you won't want to live in the swamp.”3® He was well aware that “to
stimulate... unirained minds is to play with mighty fires.”? To “"know"
provides the stimulus to "act.”

DuBois believed in the libesatory potential inherent in the
educationally supported process of growing and expanding toward
individual possibility. because “what (people) are depends on the
way they have been educated... the way in which their possibilities
have been developed and drawn out.”™ He believed that formal
education should help develop one's ability to creatively harness- and
make practical use of- the tension developed between the desire for
self-realization (an individual dynamic) and the call for sacrificial
service to others (a social dynamic).

DuBais stcod ior the fight of every individual “to be.” but he stressed
the importance that "to do”- to act for the good of the larger society-
is a complimentary and necessary obligation. He modeled the liberatory
educational theory that education is for both self and society.
He issued a challenge in the form of a question: "Are we going to use
our education for enjoyment or for service?® The answeer(s) hasf
have both individual and group implications. Without a3 social
dynamic the educational process is narrowed by an egotistic,
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“me-criented” inwardness that fails ta consider the "other.” But
education, without the individual dynamic, lacks a “centered”
purpose and motivational vitality.

Implicit in the educational thought of DuBois is the belief that the
potentially oppositicnal demands of self-affirmation and social respon-
sibility may exist in a creative, productive tension. Positive, productive
action occurs when the individual allows him/hersell to be creatively
invalved in larger, “selfiother,” interdependent actions. DuBois
believed in the importance of a positive self-concept (“of decisive
importance in the education of our youth is the implanting of pride”),
but understood that self-concept as an individual reality is directly
related to the communal "quality” of social, economic, political, and
educationzl justice in any given scciety. He prometed the impartance
of individual seli-fulfiliment within the educational search for human
possibility. but he placed the concept of individuality (not individual-
ism) within the larger context of social purpose and common human-
ity.* Even as one might seek within the sell the “soul-beauty of
infinite possibility and endless development”® there still exists the
possibility of the self-chosen responsibility to “dedicate cur lives to
lessening cther's sorrow, the uprooting of poverty, and to the broad-
ening of life and living for human souls.”*

DuBois believed that the pedagogical process should stimulate an
intellectual search for capital-letter Truth and an empathic awareness
of social issues. Education should provide not just the skill but also
the motivation for one te engage in constructive sccial action based
on critical evaluation of the issues invalved. Writing of one of his
fictional protagonists DuBois described this metivational force: “He
v/anted to get his hands into the langles of this world. He wanted to
understand... it was a longing for acticn, breath, helpfulness, great
constructive deeds.”* DuBois was a dreamer of great dreams, and he
believed education should develop “dreamers toward 2 better world:”
but he was constrained by a philesophically pragmatic understanding
that "there is nc dream but deed."® It was this kind of pedagogical
praxis- a reflectionfaction iteration- which made it possible for DuBcis
to combine dream and deed into his personal brand of social
activism. In a DuBois philosophy, education is the search for Truth,
Goodness, and Beauty leading te the practice of liberty, justice, and
equality.

The philesophical Idealist in DuBois created an intellectual
wanderer dedicated Lo the search for metaphysical Truth, Goodness,
and Beauty.  But the philosophical Pragmatist whispered that the
search is merely a dream-like exercise in academic speculation until-
and unless- it is made real by the axiclogical implications of work,
service, and sacrifice.* DuBois understood that education reveals only
the shadow-like possibilities of the small-letter truths of liberty,
Justice. and equality on the cave walls of the waorld. The discovery of
capitzl-letter Truth- as predicated by an Idealist educational phileso-
phy- requires an intellectual search. But the search is cnly a sterile
mental exercise unless knowledge gained is wedded ta a critical
understanding of real world realities and transformed intc active
service to humanity.

DuBois is a significant historical example of the passibility of using
divergent educaticnal philcsophies to create a “positive” tension
resulting in creative, productive results. Educational controversy- when
it involves the open expressicn of. and dialogue about. differing
philesephical viewpoints regarding educational purpose and method-
can have a positive effect on final decisions, locally and naticnally,

24

regarding the direction of public education in America. A remark made
during a 1957 TV interview with DuBois- although not specifically
related te educational philosophies- is pertinent to this reality,

Whatever else may be said about William DuBois philosophies, it
is only when his views cannot be aired. only when they are denied
utterancebecause they are unpopular views, only when there is
silence and solemn agreement, does this country then stand in
danger.®

“Silence and solemn agreement™ in today's educational arena would
be z2n indicator that one ideclogy is all-powerful, and oppasing voices
are stilled. In the history of American education, fortunately, there
have always been philosophically defined dissenters. Today one philo-
sophical worldview dominates educational decision making, but
apposing views continue to offer challenges to the educational power
structure. The predominant educational lzanguage spoken teday is one
of technical competency influenced by corporate-world definitional
standards of "excellence.” The focus is on a lexicon of empiricism- of
slandardized tests, exit tests, aligned curriculum tests, state and
national performance assessments, bottom-line efficiency, and teacher
accountability mezsured by student “sceres” based on a “free
market” compelitive philosaphy.

This Realist/Empiricist educational philosophy sees public
education as a Gozls 2000, technocratic, free-market- inspired
processing of raw materials (students} into a pre-planned praduct
("world class” workers). There are, however, other educalional
philesophies and methoadclogies being promoted (Idealist, Humanist/
Existentialist) that make possible a continuing educational discourse,
and keep the dominant “corporate model” from being an “absalute”.
One such educationa! alternative may be stated in DuBoisan counter-
point terms. He saw “education as (preparing) individuals for the
broader life; not (lor) preduction of goods,” but "to develop to our
full potential . . . every capacity God has given us."# This means that
aur public schocls must promote “the growth of initiative, the spirit
of independent theught... expanding consciousness,”™ while resist-
ing “the tendency to... regard human beings as among the material
resources of the land to be trained with an eye single to future
dividends,"#

DuBois, of course, understood the importance of Realist episterncl-
ogy and Empiricist methodology. His work as a social scientist
necessitated that he develop the skills to utilize the cbservable, the
measurable, the quantifiable. He recegnized. however, that cold, hard
facts translated to statistical evidence are only part of the educational
equation. He vovsed that he wauld not be "the truth seeker... deveid
of human sympathy and careless of human ideals.”* and he stressed
that he had “sympathy for the ideal of cold, impartial (knowledge),
but that must not be zliowed to degenerate as it has so often into
insensitivity to human suffering and injustice... (He) could not be a
calm, cocl, detached scientist while Negroes were lynched, murdered,
and starved.”*

DuBois would agree- in part- with one of taday's educational
critics, E.D. Hirsch, Jr., that: “fiterate culture is the most democratic
culture in cur land: it excludes nobody:; it cuts across generations and
sccial groups and classes; il is not usually one’s first culture, but it
should be everyone's secend, existing as it does beyond the narrow
spheres of family, neighborhoed, znd region.™ DuBois, however, would
strongly challenge the phrase, “it excludes nobody,” and declare that
“waork, culture, liberty - all these we need, not singly, but together,”*
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Cultural knowledge. the fruits of a literate education. is empty of
meaning unless interpenetrated with liberty, justice, equality, and
equitable opportunities for dignified work.

As 3 scholar DuBeis had much in common with the educational
thinking of such men as Rabert M. Hulchias, Mortimer Adler, and
Allan Bloorm. He. too. was 3 defender of the tiberal arts tradition. and
of the educational importance of the great enduring ideas of the past.
As a philosophical Idealist DuBois believed that schools should
“educate children in the brcadest. highest way... {because} wisdom is
the principal thing.”** But. as a social activist, he also embraced
elements of John Dewey's Pragmatism. He believed that “with this
general and theoretical (knowledge) must go a definite and detailed
object suited to the present age. this present group. the present set of
problems.”** His educational philoscphy allowed space for the
foundational wisdom of the past and the new educalional theoties-
that were slowly helping to foige a better future for “the children of
all.” He prayad for 3 liberatory education that would be a precess of
"...criticism and searching... the insistent questioning of old ways and
old deeds. ever mindful of the solemenness of world-old things (while)
welcoming the things that are good and true and the eternal beauty of
both old and new.”?

Today's contentious educational battles have philosophical roots;
political right ws. political left. Christian fundamentalists vs. secular
humanists. progressives vs. behaviorists, public schoo} defenders vs.
“for profit” entrepreneurs, back-to-basics traditionalists vs. the
proponents cf curricular diversity — Idealist/Realist vs Pragmatist/
Existentialist. We need to listen to W.E.B. DuBois: “We find it
necessary to guard carefully least undue insistence on one of these
methods... may spoil the balance between the (others).”*

An understanding of DuBois’ educational thought- as interpreted
{frem his “wsitings- does not encourage us to compromise personal
philosophical ideals or strongly held beliefs; he would say ,"fight on!1”
But he would remind us that a precaricus balance is not only passible
but may represent the strength of a democratic society, and provide
an antidote tc a “silent and solemn agreement.” If, as DuBois
believed. “education is the foundation stone of our democracy.™
then it is important that there be intellectual febels willing and able to
challenge any educational philosophy that beconies all-powerful. By
“daring Lo be honest rather than crthodox ™ these challengers of the
educaticnal status-que provide the motivation and the will to rmain-
tain the precarious balance,

And we serve first for the sake of serving- to develop our own
powers. gain the mastery of this human machine. come to the broad-
est. deepest self-realizat:ion. And then we serve for the real end of
service, 10 make life no narrov, selfish thing, but let it sweep as
sweeps the morning- broad and full and free for all men and alt time,
that you and | and all mzy earn a living and earn, too. much mcre
than that- a tife worth living.”

Endnotes and Sources

[. W.E.B. DuBcis, Writings i Penodicals edited by W.E.B DuBois:
Selections from The Crisis. vol. |, ed.. Herbert Aptheker (Millwocd.
New York: Kraus-Thomscn @rganization. 1983), 160.

This quote from an August.19i8 article in The Crisis was proceeded
by his contcoversial articie. “Close Ranks.” in the July. 1918 issue, in
which he virote: “We make no ordinary sacrifice. but we make it
gladly and willing} with our eyes lifted to the hills.” fbid ., t59.
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educating African Americans for the opportunities and responsibilities
of citizenship in a democratic society. Their differences were related
to an issue that has deep histarical and philasaphical roots, and which
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