A survey of Kansas reading teachers found that merely
mecting the State Department of Cducation certification
requirements is not sufficient to qualify a person to teach
remedial reading. Administrators need to consider such
personality traits as understanding and tolerance, This study
found that remedial reading teachers need an extraordinary
amount of patience and optimism.
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what kinds of personality traits are most needed by
remedial reading teachers?

To discover how teachers viewed this question, nearly 200
Eansas teachers who were certified under the Kansas State
Department of Education as special (“remedial”) teachers of
reading® were surveyed. For convenience of return, a self-
addressed, stamped envelope was enclosed with each
guestionnaire. Eighty-five teachers responded to  the
question, “What special personality traits, attributes, or
characteristics do you think that teachers who work with
youngsters with reading problems need which are not
required for typical classroom instruction?” Teachers were
instructed  to  include only  personality  aspects, not
professional knowledge ar competencies,

Space on the questionnaire was provided for eight
responses, but teachers were clearly told to list as many or as
few as they wanted 1o,

The 85 respondents made a total of 410 statements, an
average of five statements per respondent. Each response was
read and categorized by three College of Education doctoral
students, two of whom were majoring in reading and one in
guidance and counseling.

The categories that were established and the number of
responses are listed below:

Category Title Mumber of Responses
1. Understanding/Acceptance .. ............. 78
2, Patience ... B e a7
I Flesibility. . e sssnid i niasasan 38
A4 Supportive e 32
5. Rapport/Friendly coove v owvismmamsn o oo ald
G iCreative St ety R e e e
7. Enthusiastic .. ... ... .. .. i 22
& Interest/Concern .o 21
FoiLoving o s r e T
0. TAGHL SR s s s e s s A3
100 HABOPY e 13
o TRl PO P PV g S E e iy
12 Goad-Listemerzs crusrsnsmurs denisrsy D

* Kansas State Department of Education certification standards, in
addition to two years of classroom teaching, require T4 sermester
hours of graduate course work in reading including a course in
diagnosis and treatment and another in clinical practices,
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The personality traits needed by remedial teachers were
ranked in descending order according to the number of
statermments made in twelve categories.

These areas were mentioned in 272 items. Moreowver,
Understanding/Acceptance and Patience accounted for
more than one-fourth of the total 410 statements. Fach of
these two categories was named nearly twice as often as any
one of the next four traits,

The responses in each category were studied and
staternents considered profound, representive, insightful, or
impressive were selected for inclusion in this article, These
statements are listed below under the categories:

Catepory |1 Understanding and Acceptance

1. “Tolerance and sensitivity of children whose economic,
social and language backgrounds are less than ideal.
Don't let what you discover about the child, eg., his
parents and their activities or beliefs, prejudice vou—
even unconsciously —against the child ™

2. "Selt-acceptance of personal faults and limitations.”

Category [1:  Patience
1. “Endlessly patient in a relaxed atmosphere. Able to
recognize success in minute quantities,”

2. "Ability to accept failure but not defeat.”

Category 111: Flexibility

1. “Perhaps a person who is quiet and not so authoritative,
which is needed for control of a large classroom, can
work happily.”

2. “Ability to plan independently for each child's reading
develepment according to his individual need, using a
wide variety of techniques and materials. A wide un-
derstanding of sequence in learning to read and of ex-
pected norms for all age and grade levels.”

Category IV: Supportive

1. “Must have a bearing of confidence, humor, enthusiasm
and a sense of direction regarding the child’s welfare.”

2, "Kindness—a touch on the shoulder, a little wink of
communication will do wonders in building rapport, and
in instilling confidence.”

Category V@ Creative

1. “Innovative spirit. Willingness to try out new ideas;
attemnpts to create new approaches, uses new and dif-
ferent equipment and materials.”

2. "To adapt a variety of materials to suit the needs of
several prade levels.”

Category VI:  Rapport and Friendly

1. "Warm and affectionate —not afraid to show physical
affection for the children:”

2. “secure, self-confident for [a) the teacher will not have
the “security” of a basal nor often of a teacher's manual,
and must not be hesitant to use unorthodox methods and
materials; and [b) the teacher must make decisions and
must delegate authority to children to enable them to
learn responsibility and self-direction.”
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Category Vll:  Enthusiastic
1. “Personal enthusiasm for books and reading, and the
ability 1o generate that enthusiasm in others.”

Category VIII:  Interest/Concern
1. “The teacher must show a genuine interest in each child,
therefare she should work with a minimum of students at
one time. One person cannot help more than five in a
group.”
Category 1X: Loving
1. “Love of children and love of teaching.”

Category %: Tactful

1. “Ability to relate well with all —administrators, faculty,
parents, children. Ability to accept constructive criticism
as well as to initiate changes. Ability to overcame or
ignore perscnal slights.”

Category X Happy
1. “Be happy and positive, but be honest with students. A
sense of humor, a serenity within and without. A happy
cheerful disposition —you must learn to laugh at vourself
and with children.”

Category XI:  Trustworthy

T. A child should be so influenced that he can identify with
the teacher.”

Category XIl: Cood Listener

1. “Ta be able to listen carefully to a child's, teachers,
parent’s, or administrator's problems before  passing
judgment.”

DISCUSSION

Mot only must the remedial reading teacher he a good
teacher of reading who has at his command all of the
necessary knowledge of the entire reading process, but he
must possess those personal traits that enable him to assume
the responsibility of correcting reading problems as well as
warking with fellow-professionals, and parents. The first five
of these are discussed below.

Understanding/Acceptance. |f the remedial reading
teacher is to help the disabled reader, he has to understand
and accept the problems of the pupils with whom he hopes
to work. This, in many instances, proves to be a wery
awesome task because the remedial reading teacher and his
pupils usually have so few experiences in common. Yet, as
the teacher, he has to understand those factors that are
constantly present in the daily lives of his students and how
they influence not only the children’s school behavier, hut
their learning as well. As the teacher, he has to understand
why the child is ahways tired, sleepy, irritable, or seemingly
“in another world.” When he understands that the child is
tired or sleepy because he shared with four others a bed
designed for two, or that he works at night to supplement the
family budget, and that he is possibly irritable because of the
constant lack of a balanced diet, and that he often
daydreams because this is his device for shutting out all of



the unpleasantness around him, then he adjusts his teaching
procedures to circumvent the influences of these factors.
If the remedial reading teacher is to relate to his pupils and
to do everything that he possibly can to meet their individual
needs, he must do a bit of “soul-searching” and “self-
analyzing,” for he must recognize his own feelings and at-
titudes toward working with children whose bodies may be
offensive, whose appearances may be less than ideal, whose
actions in class may be disruptive, whose language may be
non-standard, and whose entire attitude may be negative.

Patience. |f success in the remedial reading program could
be pre-determined by a “good recipe” patience would
certainly be the one ingredient requiring the largest quantity.
The remedial reading teacher must realize that the average
disabled reader did not become so overnight. In many in-
stances, his problem is an accumulation of failures to acquire
specific reading competencies. Thus, the remedial teacher
has to take the child where he finds him with respect to
reading ability and explore a wvariety of teaching methads
until he finds one ar a combination of several that will
praduce results for the child. In reality then, the remedial
reading teacher must “be able to accept failure (time and
time again] but not defeat,” and he must be able to recognize
“sUCcCess in minute portions.”

Flexible. The remedial teacher of reading cannot be one
who has developed a comfortable teaching style and is not
willing to make a change, for so often many of his students
have suffered a fusillade of failures, and what produces
results for one of them may not do so for another. Can-
sequently, as the teacher, he has to be a “lack of all Trades”
He should be competent in a plethora of teaching methods
and technigues. One observing yvoungster said, “A thermos
keeps things cold and it keeps things hot, and it knows when
te which.” Like the thermos bottle, the remedial reading
teacher must be competent in not only the traditional ap-
proaches to teaching reading skills, but he must also know
“when 1o which” programmed instruction, multi-media, bath
the hardware and the software approaches, or some other
methad in his search for the hest method to be used in
remedying reading problems.

Suppaortive. Many disabled readers have suffered so many
failures and hawve experienced crushing  feelings  of
inadequacies when previcus teachers communicated to them
their personal feelings of frustration and disgust. Hence, the
teacher of remedial reading has to help such children come
out of their “shell.” To do this successfully, he has to get the
children to understand that he and they are going to be part-

ners in the business of learning to read. He will do this
through his werbal as well as his nan-verbal behavior.
Thraugh his facial expressions, the tone of his voice, or that
certain kind of look, he will let his students know that he
supports them in their efforts. He will make a special effort to
sit down and explain the task that has been assigned, and he
will give freely any assistance that the child may require.

Rapport/Friendly. The teacher of remedial reading will
have that certain persenal touch that allows him to convey to
his pupils that “1 am your friend. | am here to help you, and
what is more important, | want to help you.” Here, too, the
teacher realizes that verbal as well as non-verbal behavior is
significant in communicating with children. As a result,
voice, facial expressions, and all actions will be directed
toward helping children develop a better self-concept, one in
which they perceive themselves as human beings, with worth,
and who are loved and respected by their teacher. The
remedial reading teacher will not hesitate tn give any one of
the students a great big hug of approval, or a quick touch of
approval or encouragement. The teacher develops rapport
with the students by reinforcing non-verbal behavior with
verbal behavior. He searches and finds some measure of
success and achievement in the students” work, and he lets
the students know that he is proud of them.

Comments

These eighty-five Kansas reading teachers agree that
understanding/acceptance was the trait most needed by
remedial reading teachers. They considered that tolerance,
sensitivity and self-acceptance were more necessary for their
success with children than for regular classroom teachers,
These teachers also believe that such teachers need an extra-
ordinary amount of patience and optimism,

This data, plus that reported by Klausner (1), clearly in-
dicates that merely meeting State Department of Education
certification requirements is insufficient to qualify a persan
to teach remedial reading. Administraters need to consider
personality traits as well as academic gualifications when
hiring remedial reading teachers, And teachers who currently
teach remedial reading need to carefully assess themselves
an each of the 12 categories identified by the respandents of
this survey to assure they are teaching children as well as
teaching reading.
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