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Hawai i. as Mark Twa in remarked -the love li est Ileet 01 
islands that I;" at anchor in an~ ocean," has had an interesting 
transition in its ect.Jcational relaloos h'!J with the Hawaiian leu· 
dal kingdom that escaped ootice in the ea rly waves of Euro­
pean col<:>nizati on. Thus, the ooontry (actua lly a co nglomera­
tio n of greater and lesser chiefs Ioosel~ coupled by a poIytheis­
tko refigion and a rigid social class system) matured and devel­
oped its own culture. language , and ""amm;;; system with '~ I e 
intercou rse with other sodeties 

O~viousl~, a ooontry with a wel -de.eh>ped culture , includ · 
;;,g the arts. recreational activities, interisland trade. a maritimo 
tradition, and a three-class social s~stem mUSI have had some 
t~pe of an educationa l system, Unlo rtunately. little, with the 
exception of the knowledge 01 the "halau: which was th e 
sohool for training the art of hula, currently exists. 

When Captain James Cook discove red (at least in the 
European sense) the islands in 1788, he found a w~ lI·dev~l · 
oped society which had finally united under the ru le oj Kame· 
hameha I. which he noted and descriood, but appa rently did 
not attempt to westerni ze. After discovery, th e Hawaiian 
Is lands rapid ly became a cross roads for the pan-Pacif ic 
traders. For the next 30 years traders and adventurers came to 
Hawai l>ut did ~ttle to aftoct th~ indigenoos education "system" 
(Or non ·sys\~m) untl th e adllent ot a remafl<able group of Pro­
tastant missiona ries who anivad in '820. 

Th is group 01 six missionaries , accompan ied by two 01 
th eir wives and foor Hawaiian yOO1hs who had ooen attending 
a missioo school in Connecticut, were selll b~ the Amer;;;a n 
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Soard of Missions to · raise the people to an olevated state 01 
Christian civi l ,atoo," It is abundantly dear that this group and 
four subsequent pMles frC>m the Board set abouI this tas!< wittl 
groat ardOf, Their plan foliowed Calvinist traditions oj missionary 
activity: (1) to red,""", the Hawa.an tangu"9" to a written form, 
then (2) to estaijish schoofs to teach the Hawaiians to read in 
their vernacular b~ (3) writing and i>'inting (at least ooe of the 
missionaries in each ot the parties was a printer) materials fOf 
use in the schools, and (4) using the Bible (in th e Hawaiian 
fOfm) to insti l the Christian fail!1through the word to the people, 

The~ set aooutthis actMty ""th great vigor. By 1822, lhe~ 
had dew'oped and were printing in the Hawaiian language and 
by November of thai yea r 15,000 people (mostly adults) were 
recei.ing instruction ' This remarkable intercst in learning the 
writte n word l>urgeco->ed so that in a da<:ade it was estimated 
that 250 mission sohools existod and lhe 'Illracy rate was ai:J<:we 
00 percent oj adults,' 

Thus durhg the missioo school pe riod f rom '822 to 1840 
(oftk:lal y, but ac1lla8y until circa. 1855) th~ ent ... aducational 
system was conducted in th~ Hawaiian la"!}Jage. atlho'-'1l the 
~dlK'ators (at least thooo in charge) were al Ame rk:ans. Cer· 
tain ly. a different beginning from the edlK'ational endeavors of 
the miss>:>naries, and OIhers, who began th e "civilization" ot the 
indigenous in North and Sooth Amerk:a. 

Early Financing of Ind igenous Education 
All of the earliest educational activity was in the Hawaiian 

language and under missionary oontrof, Th e finaooe of the mis­
sionary phase is oot documented other than in the report of the 
mi ssionary board. All of the money used to SUpp;>r1lhe mis­
sionary endeavOf was paid by the American Board of Missioos. 
That inc luded the oosts of printing materials in the Hawaiian 
language, The amounts grew from a repo~ in 1822 oj 52,000 
to $10,000 in t834 ' 

In addition, lhe ki ngs, beginning ""th Lihol iho "gave- land to 
th e missionaries to support the schools, and the Hawaiian oom· 
mooers were to help WOI1< the iand for these rrissiooar;es. Since 
there was no system 01 land titles in the 182O's ~ is difficult to 
determine to what extent these mission lands oontribut~d to th~ 
sup po~ 01 educatil)n 

Also, during the first 20 years, the SYSlllm oj ta:<atoo was 
esse ntla~y feudal. That is, the king and lhe subchiefs ~ nforoed a 
work tax on the CC>mmo nars, As indicatad abova. th~ kings 
assigned som~ of !/is work activity to the missions, However. 
since the feu<Jal system was disintegrating, there was no agency 
to enforc<l the work ta:<, at least for the missionaries. One, how­
e"llr. cOOd conclude th at the effect on schoot finance was, at 
00$\, nominal. 

The Beginning 01 Public Education 
The off;;;!al oognning oj a publk: ect.Jcatoo system occur· 

red with the adoption 01 a oonstitutoo in , 840. The constitution 
ca!ed for compu lsory edlMOtion of al Hawaiian citizens , How­
ever, the system to accompl ish that ~I was not specified , The 
Or~n" Acts of ' S45 did provide for a Ministerof Public Instruc­
too as ooe oj the five cabinet level positioos fOf the n->:>narchy, 

The Organio Acts provided for a system ot local control 
and taxation, simi lar to those in the states in New England, OOt 
th~ local control sooo gave way to centralized COOlrot system 
""th six school districts. The old labor tax was replaced by a 
schoof tax whkoh was col ecled by the c&ntral goven"<OOI'lt. and 
in l S5() the legislalure and the king signed an app ropriation bi l 
which transferred the funds coftected by th a ta x to the minister 
of pubI;;; Instruction fo r al ocatil)n to thc districts in the Sum of 
822,000. From that tima forward , the appropriatioo 0I1mds !Of 
the ope ration of schoois came from the legisfature. 

The sch<:><> tax, wtich was levied unti l alter the oonclusioo 
oIWorld War II. and mon~y fro m the lease Of sale of a portoo of 
the Crown lands (note th e paral1ellO th e Northwest Ordinaooe) 
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were the financia l bas is for educational appropriations until 
Hawaii became a United States te rritory in f898 , 

Dur ing the per iod of the 1840's-50's , the med ium o f 
inWllCtion remained the Hawaiian language, a lthough several 
priyat~ schools, whjch were sul)skli,ed by crown fund$, "'elud­
ing the Royal School to wh>ch the "a lii" (royalty) attended &<X>n 
began to use Engl ish as the prefe rred instr<JCtional mode 

As add it ional Am~rican and British immigratil)r'l brought 
merchants and plant",s into Hawa' ltJe language 01 trade and 
commerce inc reasin gly OOcame Eng lish, Also , the Hawaiian 
monarchy became obsessed with breaking the power of the 
missionartes, who worgy suppor1ed too continued use 01 the 
Hawai ian Ian9uage in the schools, so lhe royal family began 10 
favOf the use of English in the schools, The result of lhis I'lYer­
age and some other rd it""l and economic malters was that the 
Board 0/ Education, whjch had been created by law in 1886, 
began to requ ire both Eng.sh schools and Hawa,an schools, 
The lalter steadiy iost standing so thaI by the late 1380's they 
we re abolished . A Board 0/ Educatioo regulation in 1890 made 
English the medium of instruction and banned instrllCtion in 
Hawai an 

Thu s, pub lic educalion which had begun in the 1820's 
being taught entir(>ly in Hawaiian had by th e 1800's become 
devoid of instnxtion in that language . As lhe Hawa.an schools 
were closed, the teachir>g about the' r cutture also ceased . Many 
oIlhe cu ltu ral aspects, particula r~ those which had a religio<.Js 
signifbtrtc:<i, _re derided and devalued. By 1900, there were 
few pure blood Hawai ians, S(}fTle estimates were le$S than 
35,(X)'J, and tOOse who wem of mixed blood t(>ndad to hide lheir 
nawa roots and emphasiza their "haole" (foreign) ancestry. 

Even \he Karneharneha Schools (whi ch wil be described in 
a later section of this paper) that were established to aid lhe 
education o! Hawaiians promulgate<! a rule in 1&7 that required 
al teami<>g to be strk:tly in EfYJI ish, 

Whi le the p<Jb1ic e<!ucatioo of the MgenOUS people co ntin_ 
ued unabated, th e teaching did not favOf things hawa,an, Since 
the 1840's the fin ance of p<Jblic instrllctioo had been through 
appropriations from either lhe monarchy Of afte r \856 \he liljJ ls­
latum, the upper house 0/ which was made up 01 appointees 
from arrortg the chiels 0/ the realm, Yet, it was these Hawaiians 
that closed lhe Mtive schools and subsequently funded a pubtk: 
school cu rricu lum that eschewed both their Iaf'l9U'lge and cui· 
ture. This Wll$ how things stood when Hawaii became a territory 
of the IJnited States in 1900 

The Territorial Period 
It was the av<)wed pu rpose of those who were responsible 

fl)r the overthrow of the monarchy, the estab lishment of an 
O"Iterjm repubfic and fina l y incorporation into the United States 
as a lerritory to become a stale of the union. One 0/ their most 
rogo nt arguments was that the Hawaii p<Jblic schoo l system 
was American in its ph ilosophy, organizatioo, and curocu lum. 
The leaders were Sure in 1900 and rema ined so unl . 1956 that 
lhis was on. of lhe most telling arguments fl)r staleOOod. Coo­
sequently, th ere was nearl y uncea$ing elfo rt to teach ing 
-things" American, using the English vernacular, arid 10 down­
play the culture and language of th e Hawa iians . There appears 
to be no .ffort to att.rnpI to expend pubfic funds to teach nalNe 
Hawaiian ch~dren in their own language and culture (jJring lhe 
territorial days, 

This concern even manifested i1self in efforts during l h. 
1920's 10 ban foreign language schools which had sprung up 
duri<>g the period from 1895 onward. They taught young chil­
dren o! oriental desoent (mostly Japanese and soma ChineS<l ) 
in the language of the ir parents, These were private , ohen 
sponoored by reHgious groups, and the students attended after 
the regular public school day, So cooce rned were the rd itical 
leaders of tht! time (1920's) lhat they passed legislation which 
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effectivel)l banned these schoofs, The United States Supreme 
Court declared these laws unconstit ul ional, (Farr ington y 
ToI;ushige 273 U.S, Z\I4 (1927)) and these schools hav~ played 
a pall in lhe education o! some children (not actualy indige­
noos, bot an impollant pall 0/ Hawaii's popuIalion) up 10 the 
presoot time. Obvious ~, 00 public monies were inv,"ved, 

Thus in the period between 1900 to approximateiy 1970, 
lhe effort was to Americanize chidren in the ed ucalional pre­
cess. As far as can be determined, no special appropriations 
were made 10 teach iridigenous children. except on the island 
of Niihau, which wa$ privately owned arid which in 1930 the 
Board of Education had decided was able to teach students on 
the island i~ the Hawaiian vernacular (the cu rrent enrollment is 
only 34 students), 

The Modern Er&-Post Statehood 
The previous pall of Ihe Hawaii experieoce, as far as p<Jb­

~c edoxati oo was concerned, ended durir>g the territorial per­
iod, Essentia l ~, it involved removin g frOO1 the schools things 
that were Hawai an and stressir>g th ings that we re calculaled to 
enhance "Americanism." To a large extent, that concept was 
a lso stressed in the non -p ubl ic schools includ ing even the 
Kamehameha Schools, 

Duri<>g the laler territl)rial pe ri cxJ, from 1941)-1958. littl e 
change in the curriculum in Ihe public SChOOlS was evident 
With WITJe minor exceptions, th e same might be $aid for the 
first 20 years 01 statehoc<:t. The exceptions were stlCtl lhings as 
teaching some soogs in Hawaiian, including the State Anlhem, 
""E Pona Mai: arid certain cultura l events, mostly in the fou~h 
grade curriculum, Howeye" th ere had been strong "undercur­
rents" ris ing among the native Hawaiians and part_Hawaiian 
groups to infuse a much mo.-e prominent role for the Hawaiian 
cullu re, histOl)', arid language into the ptdc school curriculum. 

The route th at was take n was lh rough a constitutional con­
vention (Allicle XVII , Section 2 H.S,C,) . "The conven ing of 
such a convention shall be deteomined by eleclOfal questioo 
once in every ten years." In the convention heid in 1978, Iwo 
maners of imponar<:e to education in Hawa' were passed. Th~ 
Hawaiian language was made one of two official laf'l9U'lges in 
th e stale (A~icle XV, Section 4 H,S,C, ). The second was added 
to th e a ~icle on Education (Allicle X, Section 4), "The State 
shal l promote the study of Hawa iian cult ure, history, and 
language: 

The State shal provide fl)r a Hawaiian education p'ogram 
consisti ng of language, cu ltu re. and h istory in lhe public 
schools, The u'*' of COO1rnunity shall be encou'aged as a suit· 
ab" and essentia l mnans in fu~heraoce of the Hawaii prog ram 
(p. 145 H,S,C.), 

These constitutiona l amendments occas;oned sign ificant 
changes in tho curricu lum of the public schools. The foliowing 
are the majOf PfOIlram initiatives and the app,opriations used 
to meet the constitutioMi mandal€$. 

The Stale of Hawaii useS a PfOIlram budget strL.<Oture to 
allooate tunds. The initi atives to fulfill the constitulional man­
date are budgeted in ED 106 Gen~ ral Education . All of the 
funds for the programs tonder Genera l Education are genera l 
fund experid itures which are generatoo through stale laxing 
sources. i. e., general excise, individual inCOO1e tax, cerpo rate 
income tax , accomtr>:>dation tax, p lu s S<lvera l minor revenue 
raising taxes and fees, 

The general education funds are distribute<! by th o Hawaii 
Department 0/ Education (OOE) on an informal (not mandaled 
by statute) per pupi l basis. However, each SUbdistrict has a 
reServe which ca n be used to g ive add ition al resou rcCS to 
schools th at need funds. 

Th e f irst program, Th e Hawa ii an Stud ies Prog ram, is 
taught to all students whelher they are indigenous I)r not, It has 
two major parts, One, "kaPUM" portion in which there are pre-
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semII' 365 ethnic ~ ..... who are assigned to eiemenlalY 
echooII. They ..... t ~ on • ro\atIng basis and _ abol.C 
~ Wtool. Some HawaIian WOlds used in ..:ong,o. chants. 
e!C . .... Ia"!tot but not the Hawaiian language (pel" M). 

The SI.lCQ<1(! a~ ill a 6et 01 tn re" cufflQ.o"r exper;eooes. 
Tn e grade fou r soda l ec;ence CUrriculum $t\l(l;es encienl m >gra· 
tOO. OJstoms. and culM e. The ...... enln grade social ec>ence is 
a stcody 01 tne Hawai"n Mor.arc/"ty. In grade oleven a O)ne.sem-

8Sler ox:...-se in modem Kawilbn histc:.y is fI"IolrIdMory. In addi· 
lion und&< the Asian. European. Pacific ~nguage program. 
Hawa""n is """ of saoveraI '1oo'eign"" Iar9Jage 0I)Ci0ns grven in 
_emary and .econO.uy schools.. K is not • reQI6'emer1I. Thi$ 
program was eslalllisheO by lhe Boa,d ot Education in 
,e&pQ<\$fl1O 1t>a constitutionat mandate. It t>egan in 1t>a 1900-81 
_ )'<Ia r "";tn a budget 01 $90 .732. In 1992-93 the iJ.udgel 
wiI rm'D grown to $3,403.495. 

The second ED loe program whK:I1 haS a more (jreel r~la· 

IionlShp \Q 100 inOigenous (allhO"IIh doo to me nalure 01 the 
pUI)IM; 8QIooI syslem cannot be limited 1<1 only Hawa"n chi­
d'''''1 is the Hawa.w. 1m........,., Program. In !hi prog,am the 
~ public school C\Jrrio;:ulum is taught in Hawaian. &9ish 
ill Ia"llht 101 a mali ....... 01 on .. hour pe' day. Th, .......... 01 
nstfVCIoon in Erq<sh is to Increase as !!Ie .1U"",t moves into 
the eeoond ary school •. P'e5ently. l here are fi ,,, (Ii(M"11e!ltary 
Ichools tha t oHe' t he p'og ram {most ly In a 'G8~ o f h igh 
Hawaiian population). It t>e""n in t007 with l<ind&l""rlen and 
has 8(tvanoed one g'8O& per year. The OJ"""t &/Votment is 
251 popils and wilt rise to 350 bV t992. 

The budget in 1987-88 was 533.085 and has grown to 
SU7.615 ... 1991-92. 

The 6oan:t 01 Ect.ocelion. agaimI the ao:Mo!I 01 OOE a<tnin .. · 
~alion and s...perintendant vtIIed to ~,,*,se lhe pltlgfan1 begin­
... ng in 1992-93. 111ur.:\ed, _ wil l ullinately alaw st~s to c0m­

plete all 01 their edco::alion (K_12)" the Hawaiian language 
In 8Od ition to the invner$lon program. one school "';th two 

leache~ and 36 pupils on the pr"'ately owned Island 01 Nil'l8u 
~as 100" at least W years Ia"llht aU $WOOrrts in Hawaiian. The 
tundII are allocated 100" ..... acIMly;!le part 01 EO tOO. and do 
not 8IJI)Nr as a speCial8IlIlfOPriallOn bV tile tegosliture. 

T .... is the ellenl 01 the public educatoon ellort to leacf1 
i"oligenOO$ .tudooIS, Tha pIoiiosopllV;" t99O"s appears to 00 
me same as in me t880's whO::f1 is to bffig Hawaiian dlil<ken 
into the mainst ream American eullum rathe<' tnan to make active 
etIorts. "';th too exo&ptoo 01 the Hawaiian Imm&rsion Prcvam. 
10 maintain the dslind Hawai*"> "ng""9" and e..tIQ. 

A ~""I nete 10 this section is that the ODE hn . memd into 
10 .... '.1 joinl a"angemenla WI1tl the Kam_ .... h. Schoots 
_ have ptaced additiorlat ",sco.m;es into IC:har;II$ willi large 
ettric Hawaiian sdlool popuIstions. These wi be ......... SOO in 
!tie ",, <1 ooction. 

Th. Kamehe mehl School. 
These unique non·pobIk: schools camG about as a philan. 

thropk: and civic doesirtI 01 the last 01 the Kameharneha line that 
had been the mor.ardliin Kawaii since 1787. Prh:ess Pauahi. 
the last heiless. receNed sobstanliaIland ho/I:ir98 M the tOne at 
the land o:hision in 1848. ~IV. $he married Charles 
6ishop and in her wiI &he leM her erne estate (Ille IwO were 
childless) in lrust to eSlablish SChool$ for !tie education of 
Hawaiian ctlitdmn, Trle estate , wI'Wd1 at her <ieam wu valued at 
S477.000. has grown to M twce n 1)1 to a. ~illion dollars by 
1990. All 01 the profit from the estate. is USed to support too 
Kameharneha schoolS and certain other eWcattonal proj<>cts to 
ber"oeIiI indiQooous ollildrer'l. 

The boys school. intereslir>gl)r """"I1l. named the Manuat 
Sct\ooI. b9gan in 1887. In accordance 'Mth the b""" III nstruo­
lion WItS to be in English. and the C\JniaJlum was generaty 
...... to:IMf in nature The gi,. ochoot began in t 1394 and 101 at 
Ius! 50 years the emphiI5. W1lS on home lIe and service. 
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tiawaian Iar'9>ige and C\Jtture ....,.. not Int,Qduc:OO in the 
SCMols unt,1 1923 when courses in the tanguage we,e 
estabtished. 

A Ih'ft from the manual cufflQ.olum to a ooIege fl<1'I"lI1'torv 
(tno boys and gi~S ICI'oO<OS we re mefgeO) occurred by the 
1950's. Students. wah some minoo- exceptions. w&!'e admitted 
on the basis 0/ high test IIC() res and th e Mtire K- 12 enfOllment 
has bIle~ limiled 10 awo. imrlte/J' 3.000 to 3,500 SIOOenI$. 

Two tao""s shook:! be notN 
t. There a, .. vory ,.... pure -blooded Hawa,ians left so 

""a,1)' at! the Sludents are 01 mixed blood lines. 
Harne$ -..ch u Chong. Th"" ...... ,. Klien. and Varna· 
....,to SAl as common as NaaIooo!Hi Of Akana, but ..... 
are still la lklng about the education of in<ligenoos 
chik:! ren 

2 BecaU$(i of th e use 01 test scorGS and sI~e lim itation s 
al Ihe SChool, the Qraat maiO'i!), 01 Hawaii an and 
pM'i1awaian ctolknn 0:10 ~ tI1tend this school. OU,­
Fog the past 20 years the IrusiGeS hlwe recogni>ed 
.., OOIigatron to Iry to beneIit thaee chiltt'en 8$ well. 
Thus. outreach progrems have grown slgn,Iicanlly. 
Probably tne largesl is the KEEP ProQr;Jm .. t"cto has 
becomf inVlllWd ""til ",search leading to pr0\7aml 
10 enMnce learn,ng fo, Hawai ian Si udents who 
attend p!bIic ~$. 

The cu rrent enrollme nt of too Kamet.amella Schools (OOIh 
the tower and uwe< dMsions) is approximaWy 3,000 students 
....ncto R:Iudes 450 tqrdirog _ l rom the om.r "nds in 
the state. They attend tdIOoI on a scenic 600 "'AI campus in 
Honolulu. The Ka"*-'n Schoots do nOl catculate a per 
pupil oost (at least lor pUblic use) which Qln be a;ompared 10 
those 01 pubtic sdlooIIltroughoot the Uni\ed Sta,", Iiowevef • 
the loIO'Wing data wtich are excerpted l rom e hendo<lt gilloo to 
pa rents present data that e re fairly close to e t,aditional concept 
01 per p.lpi l <:OSl. 

FIgur. I . EduU l io nal Cos ts at K , meh.me" . School, 
1l1li1-92' 

The haflIIouI inOicatH thaI "sR;e tile Degiori"og at Kame­
ham .... SC~DOIs Ihe COSI of .ducaung Stud ..... tS has been 
-.ed by both ....- and ..... Ka~ Sc:hooIsitlisho 
Estate. For the sdlOOI year t992-93. trustees ha .... daeiOOd 10 
,Main \he preset1t tuition; me&! char~s arooun1 to 7,3"" 01 tolal 
eo&lS 00 avemgo aCrosl al graoo levels , The KSI6E . ha,e, on 
th .. other hand. amo .. mt. to 92.7% 01 the tota l <X>Gts on a"""age. 

~ .. clear lhat Ihe lib PII,cem of the 'tOO<lnl5 01 Hawaiian 
0' ""n·Hawaiian heritaQ9 In the state who mtUricutalll in the 
Kame/lamel\a $chooIt ,_ve an el~e eduo;etion. There is a 
lveIy oompe1ition among parents 01 Hawaiian ancestry to enroll 
their d1,tdren on the school, 

The Kamehamel>a $choofs proclaim that they afe a oo~ 
tege p re pa rato ry school (In t 991. 96% 01 the Qraduales 
enrolled ... post·secondary Institutions). Thu •• students in the 
seconda ry division are admitt&d based ~ standafdixed test 
sco'es. The statG is divided into di st,icts Dased upon the 
pen::8"1 ot families with I-Oawaiian h&r~all'"' ano prospective stu· ""'IS compete with oIher' wothln !heir areQ tor ad_nce. 

Pre<:oI9giMe t,alning has been the \lC'llllince tIKI 1950's.. 
Prior to that lime. as no4eO puMooslV, the school, tended to 
S1ff1$S the fM.Il.Jat !fade$ with relatively few $tudents ahending 
~ .... 



Karneharneha Outreach Activities 
In addition to the campus activiti es. the KSIBE attempts to 

reach other enildren ar>d Sludents 01 hawaiian arlCest')' with a 
vanety 01 ootmach programs. They are divided for administra­
tive purposes into two divisions, th e Early Ed~tion and Com­
munity Edooation Divisions , Tn.. Early Edooal ion has three 
p"'g rams 11) a pre·kindergarten wh ich provides a parent­
infant section which features t rained tx>me visitors to w(>r\< with 
both parents and oIIspring, There am 349 families served . (2) 
Trave ling pre-schools which hold rooetings twice wee~ly wilh 
two and three year okjs and thei r caregivers at parks, schools, 
or otn..r gatn..ring places . The leachers inSlruct in preschool 
learning act ivities and encourage pa rents 10 continue the 
teaching belween sessions. There are nine sites statewide aoo 
approx imately 3,m stude<lts are invoOJed. Filally, there is a 
center-ba%d preschoo l which serves 467 four year oIds in 
classrooms, Tn.. focus is upon developing laroguage skills and 
sct>o<> readiness. The tota l budget for H192 is 4 mi llion dalars 
01 which $1,557.000 or 39% comes lrom federal tUndir\g (see 
Native Hawaiian Family 8as~d Education Centers, Title IX, 
Section 4(04). 

The Kamehameha Elementary Ed~tk:<'> Program (KEEP) 
is a language ans skills pr"9ram which was initiated after len 
years of research and deve lopment at th e Kamehameha 
Schools. It is il use at the elemental)' sct>o<> there, as welt as il 
a joint program with the public schools (DC>E). The public school 
sites with large I-lawa.an student p<::9Jlatros USll the program. 
No! al teachers in these sctros use KEEP. About 50 polfcent of 
the students in Ihese schools are taught witn this progra m 
KSIBE furnishes Irain ing for the public sc!>xll teachers who vo/. 
untoor to use it-aides, 000ks and materials, an~ consul lant 
assistance. The program is t>uO;:Ieted at $1,770,418 tor FY 1992. 
Part of the money in the Native I-lawaiian Model Currbjum sec­
tion (4003) 01 the federal Nat"e Hawa. an EdLCaliorl Act is used 
to evaluate the offectiveness 01 this program, 

The Community Education Division operates a vanety of 
programs, many of which are shM-term classes for adults, 
summer sess ions for stCJd<l nl, specia l tede ral ly funded pro· 
grams such as drug educalOr>, and a variety 01 post-secondal)' 
talenl searches and scholarships fo r Hawa.ans. Th e 1992 ood­
gel is $4, 1 00,000. 

Two programs fi t into a true K_12 formal. Alternative Edu­
cation provides classes and c",-",seling for high riS!< students, 
A IOtal 01 337 public scooal stt.<:lents are served . The Kame­
hameha Schools Intermediate Reading Program is operated in 
conjunction with th e publi c schools \0 help seventh grade stu­
dents improve thei r reading. While not all the stOOnnts are 
Hawaiians, lhe prog rams are placed in tweive schools with a 
large percentage 01 Hawaiian stlJdools so tnat a majority of the 
394 stud ents served are irdgenoos. 

Coonting those sludents who rece ive a" or a signilicant 
portion of their education through prog rams 01 Kamehameha 
SChoo ls, it wou ld appear thai th is educational entity serves 
approximately 15 percent 01 th e irdige<loos students in Hawa" 
There ara in add ition short-term and enrichment activ iti es 
whk:h serve many mare stude nts and adults as well as infants 
and the very yooo9 that are not included in th e 15 pe rcent. 

Fund ing 
The lunding l<>r tn.. schools aoo Ihe ootreach prog rams 

oomes from th e resou rces Of the Bishop Estate (see the des­
cription of the estabi shment of the estate in a previous seclk:<'> 
of the paper), The estate was for many years Ihe la rgest pri­
vate IardlC>lder in the state, For much of ~s hiStory, the estate 
needed all of its resources to fund the operation of the schools 
and oocasionall y operated at a defic it. As late as 1972, the 
yea~y Masters Report indicates income 015 mi llion and e>peral­
ing costs of 6 mill k:<'> OOI lars. The rise in land values during the 
1970's ar>d SO's allowed the Irustees 10 fund the exper'rnental 

" 

and ootreach p",grams described above as wei as the Kame­
hameha Schools, The 199CHli Master's Report reponed that 
the Education Q;vi sion of the estate had total eXpendilures of 
$53,116,327'. The diversification of asS<lts into Slocks, shop­
ping centers, and ventures 01 various types as w~ 1 as the con­
l inued increase in laoo values aoo lease rents in Hawaii make 
the financial future appear very promising, 

The Bishop Estate has, lor over one hundred years. holM 
a major force in the education 01 native Hawaiians. I-lowever, 
even with expenditures in excess of 50 mill;on dollars, the 
estale touches on ly aboul 15 percent of the Hawaiian sctro 
age popu lation. The tru stees of the estate. who are selected by 
the justices of the Stale Supreme Cou~. have oot been rapra­
senWivc of the indigenous population . Only within the last ten 
years has a majority of the board been 01 Hawa.an ancestry, 
Often trustees have been selected for their po .boal clout rather 
than for thei r business acumen. The firsl president ot Kame· 
hameha Schools who is of Hawaiian arlCest')' was se lected 
only two years ago; all previoos presidenls have been Cau­
casians. WM;1e these are st~ in the proper direcl ion, many 
Hawaiian activists believe that tn..y have corne moo!> 100 late 
to help the native people. 

Federal Educational Assistance to Indigenous People 
A Ihi rd player, the U.S. government, has recently been 

added to th e cast of tM ose invo lved in Ihe education of 
Hawaiians. Under Title IV--Education for Native Hawaiians. 
Public Law I 00-297- too federal government added Hawa.ans 
to the l SI of those special indigenous groups wlxl receive fed­
eral foods for educalk:<'>. 

Usi ng a variely of reasons, ncWng lhe trust responsiU ­
ties for Hawaiian Homelands, the fact that Hawai ians sco re 
beicw state and national norms on stanOardi.ed lests, aoo are 
under represented in the proless","s and at institu l ions of 
higher education , piUS in soma cases geographic isolal ion, 
special effMs 10 preserve the cu lture are nooassary through 
the use of supplemental educational programs, 

The original alJltorizatk:<'> for the titl e, wt-.ich ooll"n in fISCal 
1988, was for S9,150,00, however. the actual appropriations 
were less than ltoe authorizations, These are fi"" sections with 
the lollowing lilles: SectOr> 4003. Native Hawaiian Model Cur'; · 
culum Implementation Program (KEEP) . The B;shop Estate, 
through the educatiO<1al development 01 Hawa. an childroo, TN$ 
section was designed to inSla ll Ihe KEEP in selected pubfic 
schools througho ut the state which had a substantial native 
Hawaiian student body, as we" as 10 co ntinue research and 
development aoo to assesS the results. The atl);)lJ:lts expencled 
lor this and th e other sections that affect public OOJcation are 
recorded in TabIG 1 which loliows tn.. descrVk:<'>s 01 the tities , 

Section 4004, Nativ~ Hawaiian Family Based Education 
Cooters, made grants to Hawai ian Organi.l:ations ilcfuding The 
Kamehameha ScOOofs to establish lamify·ba%d educaliorl Ce!1 ' 
ters throug hout th e slate, The centers , some of wh ich are 
housed in permanent Slructures and others thai use a trctJi le 
format, are to estab l sh and operate parent-< nfant programs aoo 
pre·sctW programs for fou r and 1iYa year old children. By 1992, 
twelve suen ce nters were in operation , The &eeti (M1 also pro­
vided for addilional research and cievelopme nt and assessment, 

The third &eetion (4()()5) established a Higher Educalicn 
Derr>:>nstration project Since the money was not K- 12 educa­
tion. no descri pti on is made here. 

Too fou rth section is entitl ed, Native Hawaiian Gifted and 
Talented Demonstration Prog ram (4D06), The statute named 
100 Un iversity of Hawaii at Hila as the grantee to establ ish a 
project to add ress the special needs 01 Hawai ian elementary 
and secondary students who are gilted and lalooted, The proj. 
ect was to Idenlify gifted students and to provide tOOm with 
educational, psychoiogical and devek>pmental activilies which 
show p",m;se 01 meeting the educationa l needs 01 these stu-
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Ta ble I. Amoun!8 E~pended IOf Each S..t)·MCllon o f Tltle IV Educat ion for Nat ive Hawallan , l rom t 939-92 

y"", 4003 ~~ 4005 4006 "", 
494.000 
741.000 
",000 

1969 395.000 1,778.000 1.500.000' 700.000 
1900 494 .000 2 ,765.000 1.700.000' 74 1,000 
1991 535 ,000 2.660.000 2.6S9.<m 867,<m 
1992 6,400.000' no delineatoon imo specific Sib MCIioo,s 

denlS. Included _ 10 be eXllloration 01 the use a4 Hawai...., 
language and 8~a to fl!ltive Hawaiian c.IIural lradiI.,.... 
The prOj8CI .... 5 10 pnMde Iea~ tor ,eplicabng promISing 
activities and to condl.M;1 _1(:11 on !toe .- of ~ dli­
chn . ...-.::I prov~ ot certa ... seMces 10 the" lamilies This 
S!OCtIOn W3II funded tor ttQe years at _ tme a new grant 
was to boo a .... ,ed and f\rded on a year to year basIS 

TIIa lasl MClion. 4007. aealed me NII1iYe Hawa_ Spe­
cial Educa1lon Program. II proYides tor idoImiIicatoon ot special 
students ...-.::I links Ihr. trIIe to pa~ B a4 tile EducatIOn a4 tho 
liandicapped Act. Thu • . prOViding 1Idd~lOnll fund,ng lor tne 
Hawai Department a4 E~loon 10 eorn. o:ttt&tenIiaI _ 01 
naU"" Hawai,an handicapped Children who might othllr'Wi~ 
qualily under PL 92·"2 

TIIa II\'ICU"ItS expended lor lile lour )'6lI1S 10, whicll dOlla 
are available ara presented in Ta~ I. 

The l&de-ral governn"O!or"ll. thrll'.l!tl tl>e SeIecI Committee 00 
Indian AllallS. chaired by Sanato' O. Inouya (~mocrat­
Hawaii). has made a specific ..coonitlon 01 the ..... q.,e ecsuca· 
tiooaI pfC>blems 01 Natlv. K/lwllk"". The lact tr.at nil IV is a 
I'M of the 1fld.a<1 EcM::alion AcI kt ~nce thai me ledera l gov. 
","me n! perce'-'eS K/lwai"'", .. pan of Ilia indigerloLlS peopies 
lhal oosetVe spacial tro8tmant in t9lmS of e<:b:atoo. In H192, 
the awopriation wllS not delineated "to specific ti tl as. Rather, 
the luoos we re unt 10 the Sta te 01 HowaM to be d istrib uted 
amon.9 the programl accord ir>g to the parceptoon 01 hOw they 
have ""pacte<l natl"" Hawaiians. 

Whi\e the to\.81 appropriation Is tlOIlarge. ~ seems largeted 
at "",.e ral aSpect~ ot whlcn appear to ce re lated 10 matters 
wtlict'l "Heel the 8t> lit~ ~ the Indigenous P60IlIM to echie.e 
1 ... 1y'" the educ.ational process. partlcular1y. the curriculum SOC. 
tion (4003) and the Family Sased EO..ocatioo Program (4(l()() 
a re desogned to ,emediale llf(II:JIems oIlOOg SIa/1<J;ng 

SoJmmllY ar\d Cond u""'" 
The t.SIOty 01 educa.tionaI govemance an(! luppon of the 

Hawaiians diIIetI greatly from that 01 Ollie, irodir,/enOUI groups 
in No.1n America in _rat wa.". !'hI. the ongonal ~ionaI 
"'system" was 1lfOI9l1 to lhe Islands by Qwisban miMionaries 
and the curriculurn was.1 ., the HawaIIan vemacuar 

II was the HawaIian 'oyallV WhO tougI11 and finally sue. 
~ n lhe diaoIution 01 th.U svstern. not the Et.O<IpINI> and 
American cdoni-. FOt • .ample. Princess Pauahl BiShop in 
her wil said. , desire my lIU6l_ to proYiGe firsl an<I chieIIy a 
good educIIIion in the common Englisn bran<:lle$. also instn.c­
lion in "",",II _ good and usalul irrtormarion."' 

Second. the dKlra 01 lhe ~ ........ 10 become a pa.~ ot 
the Un~ed Stales in the post monaoeny I*iod led to the Cr. 
al.", 01 a 5ehool Syslem that errUaled the Am9fic8n svstem in 
"""IY r.....,..a. 

Third, exceplle< the vet'! ea .... 1 niNionalY SdlOOIS. the 
publ;c syslem nas been ~vafned by some type 01 loca lly 
appoinilld or r;lected board 01 ~tion. Tile 9QV'emance _. 
not i"l'OSfld by <M9idt 9QV'ernmenlal OOdles. 

Fourth. the &Chaol ')'3t6m ~s always been finallCed by 
loca l (mean>"9 Slate) tu n .. Ised In the IS landS, not with 
roo ooy ""~t IrC<"n Washinglon. 

Fillh. Hawaiians WOl re root excl uded IrC<"n any PlOM 01 the 
!ldrJcat..,nal system by gove rn menl action. As, lo r example , the 
Ru",",ns did with Aleuts. 
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Thus. at least t""" a II"""mance and fun(jjng polnl 01 
yoew. the eoi.rcation for Hawaians was qoMIe doWaranl hom mal 
of OChe, in~nous peoples .. North AnIeriu. 

Atlhor.r!Jh. the education system tol the natiVe Hawaiiion 
populaoon !littered from othe, IrIdigenous I;YOUPl in thl Unrled 
Stales. the pmsool day'- among them _ wtngIIy 111m. 
ilat. For example. Ha .... ian chiklfan in pUl)hC ethooIti tend 10 
lIIder-pertorm"""" "",,,nic g'OUpIo. Hawaiian _ PlIM-Hawaian 
sluOOnl!; ., Depal'lrmnt 01 E<b::aIion have a mean ~ 
... the 36 percentile in totaltMding and 47th., math. The mean 
lor a l ptjlIic $Chool StuOenlS is 48th PII~nllle ., reading and 
6151 ., math (1991 data). AlII'Ioo..9> the DOE doaf no! 00fI1)II" 

reading and math """,as a mong ethnic groups by IChoolllile. 
the sctooots with thelargest _ir:: Hawai;!n ~ tend 10 
h.ave more children in the lowest th,ee Ilanin". Wllh 1""0 
e. C(lpooflS. the a bsence rallts ., schools with high&!" percent. 
8ge$ of H"",,,ian stuOOnls .... 1Iigtw. When the legislature Cfe· 
aled a statute caled Special ~ Set"<:rols H.R.$. 2960. !he 
fifst school dslrict (actualy a sutKliSlrIct of It.! sngII> stalowide 
dslrir::t) to receive lunds had the oocond Iargest ...... rYbl< of st~· 
<lents of Hawai.an ancestlY (and thaI by only 200 stlldent9). The 
iuvenl " .,take records (si milar to arrests) have tor thll la5t tnn 
years s hown a h9>er proportion 01 Hawaiians than any other 
"' hn ,, g roop. Cens us dala ir"Idicate a la rge r PO"'1i~y line than 
any othe r eSla t>iis he<l (no n.rmmlgrant) ethn ic g ro ups in tl\4i 
state . The median incoma of the Hawaiian lam1y is wel l below 
that 01 the slate-$16.345 for famil ies with ch ildren In puOfic 
schoo ls , 526.995 in Ka meh ame ha and the Itate madian of 
$37 ,866. 

While it is tntait 10 blame education tor 811 oIlhese pll)Q. 
isms. there ooems ,tile doobllhat the dtive to Americanize lhe 
schools had an elfacr on a nati"" cUture which .aried grNUy 
from a weslern styl e . Even the non·pub lrc Klmehlmeha 
Schools did I;t~e umil the 195O's to reinfotCfl t~e cuttu" 01 
those ""'" atteoded the,e . 

Whal should be done? Not en eas~ answer. Currenlly. 
lhere are eIIons in public schools to enfoot>o the QOIISI_utional 
amendment reta""" 10 Hawaiian cuttu ... ""'tory and lattgr.IaQe. 
~eV<l"ng additional 'esources bottr. lime .tId money. mlghl 
"""01"'_ a mrnonty (23%) 8t the tducallOfIII1 a_ 01 the 
maJOrity 01 S1IJdenlS (wtoo do not _ rn-ted in .. add!­
!"""'i cullure) a questionable;"ea 81 '-t. $egfegelrog Hawai­
Ian children lor a native in the -..aculllr kt not the earne aI ~ 
is. tor insIance in Alaska. TNI is a sm;II stal' with a Y8ry Int&!"· 
active econorrOc struClu ... Th .... wil be vet'! taw adults tl'lat 
ccdd operate in a S\bslance environment 

Throwing money al the pr_m has not proclUOitd result.a 
10 dale . As with many 01 tIM so,,,,,' problems In Ihll c:ounvy, 
ide~ the p.-m is easier than prr:"''':ling a aoIuIion. 
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