This research shows that the Ph.D and Ed.D
degree programs in educational administra-
tion are virtually identical pursuits in UCEA
member institutions.
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One of theinitial activities of the UCEA Program Center
for Preparation Programs was to determine the perceived
value of certain kinds of preparation program information.
Faculty members in UCEA member institutions listed cur-
riculum information as having the highest interest and ben-
efit for them and their departments’ preparation programs.
As aresult of this interest, the study of curriculum became a
high priority activity of the Program Center.

The feasibility of completing a study of the curricula of
preparation programs in educational administration was
discussed at length by the advisory committee of the Pro-
gram Center in a one-day meeting in Tempe, Arizona. Ques-
tions of importance were: {1) Could such a study accurately
determine the course work, practicum and research activity
experienced by students in their preparation? (2) What de-
gree programs should be included in the study? (3} Should
only UCEA member institutions be included in the study?
and (4) To what extent would it be possible and/or necessary
to determine actual course content?

The student's official program of study was selected as
the primary data document since it appeared to provide the
most reliable indication of the actual courses, practica and
research activities of students in preparation programs,
Since the student’s program of study for the doctorate in
most all instances reflects course work completed for the
Master's degree and administrative certification, the Ed.D.
and Ph.D. degree programs were selected for study. In addi-
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tion, study of these doctoral degree programs provided
some opportunity to compare degree differences. It was de-
cided furthertolimit the study to a random sample of UCEA
member institutions.

A primary concern, and a limitation of this study, was
the inability to ascertain actual course content as well as
the specific nature of program practica. Any attempt to de-
termine actual subject matter of courses presented major
problems. However, it was the consensus of the Program
Center’s advisory committee that such a determination was
not essential. Forexample, it was the committee's view that
it would be valuable to learn the extent of exposure of stu-
dents to various areas of study (i.e., theory, policy, research)
even though the specific course content might vary among
institutions.

Pilot Study Activities

Study feasibility was examined through two pilot stud-
ies. The first pilot effort encompassed the examination of
36 Ed.D. programs of study at Arizona State University.
Eight categories were utilized to record data as follows:
(1} courses completed in educational administration:
(2) courses completed outside the field of educational ad-
ministration; (3} total number of courses completed and to-
tal credit hours; (4} practica completed; (5) research and
statistics courses completed; (6) dissertation credits;
(7} language requirements; and (8) residency requirements.

A second pilot study utilized 29 UCEA member institu-
tions. One program of study for each doctoral degree of-
fered was examined. An analysis of student programs was
completed in the same manner described in the first pilot
study. Several problems were encountered in the second ef-
fort, however. It was not always clear, for example, whether
courses indeed were offered within or outside the depart-
ment of educational administration. Dissertation credit was
difficult to identify and in some cases was nonexistent even
though the institution did require adissertation. Such infor-
mation as requirements for residency and foreign language
were not determinable by an examination of students’
programs.

With the above experiences in mind, the major study of
the doctoral programs of students in educational adminis-
tratiocn was initiated and is reported in the sections that
follow.

The Study Sample
A random sample of 27 UCEA member institutions re-
sulted in the following selections:

Arizona State University University of Kentucky
Fordham University University of Minnesota
lllinois State University University of Missouri
Kansas State University University of Nebraska
New Mexico State University of Oklahoma

University University of Oregon
New York University University of Teledo
Oklahoma State University University of Tennessee
Penn State University University of Texas
State University of New York  University of Utah

at Buffalo University of Virginia
Temple University University of Wisconsin-

Texas A & M University Madison
University of Connecticut Washington State
University of Florida University

University of Kansas

Each institution was asked to send two student pro-
grams of study for each of the doctoral degrees offered. The
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programs were to be selected on arandom basis and were to
have been developed within the last three years. Responses
were received from all of the institutions except Fordham
University and Penn State University. In all, 78 programs of
study were utilized, 39 for the Ed.D. degree and an equal
number for the Ph.D. degree.

The Study Results

Each of the 78 programs of study was analyzed and
each course orexperience recorded under one of seven cat-
egories as follows: (1) Courses in educational administra-
tion; (2) Research and statistics courses: (3) Foundations
courses: (4) Seminars/iWorkshops: {5) Cognate courses;
(6) Field Experience; and (7) Dissertation. Each of these cat-
egories is discussed in the following sections.

Courses in Educational Administration

All courses in the area of educational administration
were recorded under one of 14 course areas. For example,
the course area, Organization and Administration, included
all courses that were concerned with how schools and
school systems are organized and how they are adminis-
tered. Thus, such courses as Educational Administration,
Introduction to Administration, Organization and Adminis-
tration, and Problems in Educational Administration were
recorded under Organization and Administration. Similarly,
such courses as Organizational Theory, Theory, Theory and
Application, The Theory of Educational Administration and
Advanced Theory were recorded under the course area of
Theory.

Table 1 reveals the 14 course areas for educational ad-
ministration for the Ph.D. and Ed.D. degree programs. Data
do not include educational administration seminars, field
experiences, research courses that were offered in educa-
tional administration or credits for dissertation.

Table 1
Courses in Educational Administration
% ol % of
Ed. Ed.
Adm. Adm.
Course Course
Course Ph.D. Work Ed.D. Work
Organization & Admin- 104 32 a8 28
istration
Personnel 43 13 27 3
Law 27 8 35 10
Finance 23 g 26 8
Human and Community 21 6 28 8
Relations & Societal
Factors
Management 17 5 12 4
Theory 15 5 18 5
Principalship 15 5 20 6
Policy 15 5 o) 2
Supervision 14 4 19 6
Facilities 14 4 25 8
Politics 9 3 9 3
Leadership 9 3 13 4
Superintendency 2 1 3 1

The 324 educational administration courses for the
Ph.D. degree represented 39 percent of the total course
work. The 331 courses in the Ed.D. degree program repre-
sented 39 percent of the total doctoral course work as well.

As indicated by the data, Ph.D. degree students com-
pleted 32 percent of the course work in educational admin-
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istration, with the exceptions previcusly noted, in courses
in the area of Organization and Administration. Courses in
personnel, law and finance constituted 29 percent of the
course work in administration. Thus, 60 percent of the edu-
cational administration courses was in the area of organiza-
tion and administration, personnel, law and finance. All
other course areas included only 40 percent of the course
waork in the field of administration. As indicated in Table 1,
courses in theory, policy and leadership constituted only
11 percent of the Ph.D. students' course work.

Similar results are noted for Ed.D. degree students.
The four course areas, Organization and Administration,
Law, Personnel and Finance constituted 53 percent of the
educational administration course work. However, Ed.D. de-
gree programs of study contained considerably less course
work in organization and administration and personnel than
Ph.D. programs. Ed.D. degree programs revealed a some-
what higher degree of course work in areas such as facili-
ties and law.

Research and Statistics

Courses in research methods and statistics repre-
sented 16 and 13 percent of the total course work for the
Ph.D. and Ed.D. programs of study respectively. The various
courses in research and statistics were recorded within
nine areas as shawn in Table 2.

Table 2
Research and Statistics Courses
Number of
Courses
Courses Ph.D. Ed.D.
Statistics
Tests and Measurements 12 8
Elementary Statistics 23 29
Intermediate Statistics (Inferential) 16 20
Advanced Statistics (Multivariate) 2 3
Total 53 60
Research Methods
Introduction to Research 35 32
Quantitative Research 14 1
Advanced Research Methods 21 7
Qualitative Research 6 8
Computer {Research) 7 0

Total 83 48

Elementary Statistics and Intermediate Statistics
dominated the course work for Ed.D. students and Introduc-
tion to Research clearly was the primary research methods
course on Ed.D. degree programs of study. Ed.D. degree pro-
grams contained more courses in statistics than did Ph.D.
programs of study. For the Ed.D. degree programs, work in
statistics constituted 7 percent of the total course work
while it represented 6 percent of total course work for Ph.D.
students. However, Ph.D., course work in research methods
clearly surpassed that in Ed.D. degree programs. Research
courses in Ph.D. and Ed.D. programs represented 10 per-
cent and 6 percent of the total course work respectively,

Foundations

Foundations encompassed a wide variety of course
work in the areas of psychology, guidance and counseling,
human resources development, special education, curricu-
lum and instruction, history and philosophy of education,
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and other courses related to education. In view of the gener-
ally accepted definition of Foundations (i.e., history, philos-
ophy, psychelogy and sociology), the area of General Edu-
cation might have been a more appropriate title for this
classification.

Course work in the Foundations area constituted
26 percent and 24 percent of the total course work for Ph.D.
and Ed.D. students respectively. These percentages were
second only to the course waork taken specifically in educa-
tional administration. It should be emphasized once again
that the Foundations area included virtually all course work
in education taken outside departments of educational ad-
ministration except cognate work {Business, Liberal Arts,
Music, etc.) and research, statistics, and seminar courses.

In total, 219 of the 841 Ph.D. courses and 207 of the
844 Ed.D. courses were classified as Foundations. It is sig-
nificant to note that of the 219 Ph.D. Foundations courses,
only five courses were reported on at least five students’
programs of study. The variabililty of such courses on doc-
toral programs appeared ohbvious. For example, only the
courses of Philosophy of Education, Directed Reading, So-
ciology of Education, Advanced Educational Psychology
and Secondary School Curriculum appeared on at least five
Ph.D. programs of study. The mode for the number of times
acourse appeared as a Foundations course was one,

Similarly, only five Foundations courses were common
to as many as five students’ programs in the Ed.D. degree.
Philosophy of Education, History of Education, Advanced
Educational Psychology, Psychology of Exceptional Chil-
dren and Practicum in Counseling appeared on five student
programs of study. One hundred six of the 207 Ed.D. Foun-
dations courses were listed on only one program of study.

Cognate Course Work

Cognate work included courses in liberal arts, fine arts,
business administration, religion and computer applica
tions. Cognate work comprised 7 percent ¢f the Ph.D, and
9 percent of the Ed.D. course work, Such work had no pro-
gram commonality. Virtually every cognate entry was singu-
lar. Of the 841 total Ph.D. and 844 total Ed.D. courses, 60 and
72 were cognate courses respectively.

Seminars and Workshops

Seminars and Workshops included courses both in-
side and outside departments of educational administra-
tion. Twenty-eight of the 43 Ph.D. Seminars/Workshops and
31ofthe 62 Ed.D. SeminarsiWorkshops were related to edu-
cational administration. Seminar/Workshop titles included
Schoel Administration, Educational Management, Funda-
mentals of School Administration, Policy, Secondary
School Curriculum, Audiovisual Materials and various
others.

Seminars/Workshops consisted of 5 percent and 7 per-
cent of the total course work in Ph.D. and Ed.D. programs
respectively. No patterns or commonalities were found
among the SeminarfWorkshop courses on the programs of
study examined.

Field Experiences

Field Experiences included internships, independent
study, field work and practica. Of the 33 Field Experience
entries for Ph.D. degree programs, 26 were exclusively edu-
cational adminstration. Of the 41 Ed.D. entries, 31 were in
the area of educational administration. The Ph.D. and Ed.D.
experiences in educational administration are categorized
in Table 3.
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Table 3
Field Experiences in Educational Administration
Number of Courses

Field Experience Ph.D. Ed.D.
Internship 13 15
Independent Study 0t 11

~ Field ExperiencelApplication 6 5

As noted previously, other field experiences outside
the field of educational administration were included in de-
gree programs. Such experiences were quite limited,
however.

Total Program Summary

Table 4 indicates the total percent data for each of the
major areas of study for the Ph.D. and Ed.D. degree pro-
grams.

Table 4
Total Percent Data for Areas of Doctoral Study
Ph.D. %of Ed.D. % of
No.of Total No.of Total

Area of Study Courses Work Courses Work
Educational Admin- 324 39 331 39
istration Course Work
Research and Statistics 136 16 108 13
Foundations 219 26 207 24
Cognates 60 7 72 9
Seminars/Workshops 43 5 62 7
Field Experiences 33 4 41 5
Dissertation* 26 3 23 3
Total 814 844

*Represents number of listings and not credit hours.

As the data indicate, no area of study for the Ph.D. and
Ed.D. degrees varies more than 3 percent. While Ph.D. pro-
grams of study did contain 3 percent more courses in re-
search and statistics, Ed.D. degree programs contained
maore work in statistics than did Ph.D. programs. The differ-
ence is accounted for by the greater research methods em-
phasis in the Ph.D. degree programs. The results relative to
the dissertation are questionable. Since dissertation credit
was not clearin all cases, dissertation was recorded only as
asingle entry for each student's program. Credit hours com-
pleted were not considered. In any case, these dataled to an
obvious cenclusion that differences between Ed.D. and
Ph.D. degree programs in UCEA member institutions are in-
distinguishable.

Summary

The data gathered from student programs of study in
UCEA memberinstutitions supported the following conclu-
sions:

1. Ph.D. and Ed.D. degree programs in educational ad-
ministration are virtually identical pursuits in UCEA mem-
ber institutions. The amount and kind of course work com-
pleted in the field of educational administration are the
same for the two doctoral programs.

2. Students pursuing either the Ph.D. or Ed.D. degree
program in UCEA member institutions could expect to com-
plete at least 60 percent of their total doctoral work in the
course areas of organization and administration, personnel,
finance, law and human/community relations and social
factors.
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3. Research and statistical course requirements for the
Ed.D. and Ph.D. degrees differed only slightly except for a
somewhat higher expectation of research methods course
work in Ph.D. programs.

4. Foundations course work for both the Ph.D and Ed.D.
programs constituted approximately 25 percent of the stu-
dent's program of study. Foundations encompassed a
broad area of course work and included virtually all general
education course work taken outside the field of educa-
tional administration.

5. Field experiences and workshops for doctoral stu-
dents constituted a relatively small percent of the student’s
program of study. A student could expect nc more than
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5 percent of the total doctoral program to be devoted to field
experiences.

6. Cognate work, courses in disciplines outside the
field of education, also represented a relatively small per-
centof doctoral programs. Such course work almost always
was brought to the doctoral program as previous credit
earned during the Master's program.

7. Course work in theory, policy, the principalship, su-
pervision, facilities, politics, leadership and the superin-
tendency, when considered individually, would be expected
to constitute 5 percent or less of the doctoral student's pro-
gram of study.
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