Journal of Research in Rural Education, Fall, 1995, Vol. 11, No. 2, 105-113

The Physical Structure of Regional Educational Service
Agencies: Implications for Service and Equity Goals

Patrick F. Galvin
University of Utah

One of the assumptions underlying the organization and maintenance of regional educational service agencies, or,
educational cooperatives, is that they enable districts to benefit from economies of scale. This study, using data from New
York state’s Board of Cooperative Education Services (BOCES), examines the interaction of district size and wealth
factors with BOCES size and wealth factors as they are related to expenditure levels for service provision. A regression
analysis shows that the physical characteristics of BOCES are significantly related to expenditure levels. ANOVA studies
reveal a systematic interaction between district and BOCES characteristics, indicating that the investment levels of
similarly structured districts in differently structured BOCES are significantly different . These results suggest that the
opportunities available to districts through regional educational service agencies may depend upon their location, a fact

that violated a basic premise of school finance equity.

Introduction

Issues of size have long dominated policy analysis
and the research agenda of those who study rural school
districts. It has long been assumed that rural school dis-
tricts are unable to provide their students the breadth and
depth of opportunities available to students in larger dis-
tricts (Bass & Verstegen, 1992). While some recent re-
search contests the point (Monk, 1987), this disadvantage
is generally attributed to high production costs and limited
resources (Campbell, Cunningham, Nystrand, & Usdan,
1975; Nachtigal, 1985; Pine & Keane, 1986). School dis-
trict consolidation, where two or more school districts are
reorganized into a single administrative unit, has been one
policy by which to increase the operational size of small
rural school districts and, hence, presumably capture the
advantage of scale economies.

An alternative practice to school district consolidation
has been the promotion of school district cooperatives, or
Regional Educational Service Agencies (RESAs). In the
mid-1960s, the Elementary and Secondary Education Act
(Titles III and V) provided significant incentives for states
to develop RESAs.' A school district cooperative is an

'While it is recognized that school districts participate in
many informally organized cooperatives, this study does not
examine such arrangements. Rather, the focus is on formally
organized state cooperative arrangements, especially those using
public money to serve public purposes.
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organizational structure, often situated between the bu-
reaucracy of the state and that of the district, that supports
cooperation (Davis, 1976; Stephens, 1979). Such organi-
zations are needed because the tasks of organizing, con-
tracting, implementing, and monitoring cooperative
arrangements can be complex, risky, and expensive. Bu-
reaucracies are formed as a means of controlling the costs
associated with governing risky and costly ventures
(Schmidt & Kochan, 1977).

Prior to these legislative incentives, only a few states
had formally integrated such organizations into their bu-
reaucratic structure (e.g., Pennsylvania, Michigan, New
York; Davis, 1976). This structure was pioneered by New
York with the creation of their Board of Cooperative Edu-
cational Services in 1949. The premise of policies support-
ing the organization and finance of regional cooperatives
is that increases in the scale of school organization result
in reduced unit costs. In this article, I examine the relation-
ship between measures of scale for RESAs and operational
efficiencies. I conclude that the failure to recognize the
complexity of organizational structure as it affects the
capacity of cooperatives to organize and deliver educa-
tional services can result in significant and unequitable
disparities among school districts. These findings suggest
that educational policy makers need to reconsider the cri-
teria by which RESAs are currently organized and perhaps
funded.

Scale and Organizational Capital

The argument favoring the organization of public
school districts into regional cooperatives is based largely
on the assumption that a positive linear relationship exists
between the operational size of organizations and their
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production efficiency (Campbell et al., 1975; Cates, 1983;
Davis, 1976; Ditzler, 1984; Nachtigal, 1985; Pine & Keane,
1986). That is, the capacity of schools to produce educa-
tional services efficiently increases as its operational size
increases. Thus, increases in the size of an organization
represent an accumulation of “organizational capital,”
analogous to the concept of human capital, that enables a
higher level of productivity (Tomer, 1987).

Traditionally, educators and policy makers have de-
fined the size ‘of a regional education agency in terms of
the numbers of students served (Campbell et al., 1975;
Davis, 1976; Stephens, 1979). Some proponents of re-
gional cooperatives have even asserted that an optimal size
exists (somewhere between 20,000-50,000 students), above
which administrators are able to achieve desired scale
economies (Campbell et al., 1975; Schmidt, 1983; Stephens,
1979). This suggests that the cost of producing collabora-
tive programs would be less in a cooperative of 25,000
students than in a cooperative of 5,000 students.

Enrollment, however, is not the only structural feature
that affects an organization’s capacity to produce services
or goods. For example, the aggregation of wealth holds
important implications for the operational efficiency of
schools working together in collaborative arrangements.
The capacity of a group of resource-poor schools to de-
velop, produce, and deliver collaborative services differs
significantly from a comparable set of wealthy districts
working toward the same end. Two regional service agen-
cies operating with identical base enrollments can differ in
numerous other ways: the number of constituent district
members, the aggregated geographic size of the coopera-
. tive, and the mix of district-level characteristics compos-
ing the collaborative (e.g., wealth, size). ‘

Even if the relationship of enrollments were posi-
tively related to efficiency, the effect of these other struc-
tural variables is generally unknown and unexamined. Thus,
one can ask whether all increases in the operational size of
a cooperative contribute equally and positively to reduc-
tions in unit costs, or whether increases in some measures
of size actually counteract benefits gained by the aggrega-

tion of other aspects of the collaborative. The answer to.

this question is important in its own right, but it is pre-
sented in this article as a necessary step to a second, and,
perhaps, more important, question.

If all the structural variables examined in this research
contributed unambiguously to the efficiency of coopera-
tive organization, then enrollments stand as a valid proxy
for the measure of “organizational capital” intended in poli-
cies promoting scale economies. Thus, one could argue
that policies guiding the organization of bigger regional
cooperatives are both appropriate to their goals and fair to
constituent district members. True, it may be that districts
in larger cooperatives operate with economies more ad-

vantageous than districts in smaller cooperatives, but the
policies promoting scale would be addressing the problem.

If enrollment is not a valid proxy for the influence of
other measures of organizational structure, then the effect
of policies promoting increased scale through the aggrega-
tion of enrollments is unclear. The problem in this context
is not whether scale economies exist, but, rather, whether
the presumed incentives to participation in collaboratives
are equally distributed among comparable districts in dif-
ferently structured cooperatives. Policies promoting in-
creases in the size of school organizations have typically
assumed that the resulting economies generated would be
equally accessible to all constituent members of the newly
formed organization, but this may not be true. Thus, simi-
larly structured school districts operating in differently
structured regional agencies may derive different levels of
benefit. Where state education agencies finance and sup-
port the organization of regional service agencies, such a
situation would violate a fundamental equity principal:
Equals should be treated equally. Thus, I examine the
question: Are variations in the structure of RESAs associ-
ated with differences in the opportunities of similarly struc-
tured school districts participating in cooperative
arrangements?

Method

I used two analytical steps to address the concerns
introduced above. First, using regression analysis, [ exam-
ined the relationship between variations in the structure of
RESAs and the unit cost of services. This analysis con-
fronts an immediate problem, however, because the mea-
sure of production costs is difficult to acquire. This problem
is especially difficult for RESAs, where no clear produc-
tion function is known nor are service characteristics nec-
essarily comparable (Fox, 1981; Monk, 1987; Riew, 1986).
To pursue a comparison of costs, therefore, I also relied on
budgetary accounts of expenditures in the analyses below.
Obviously there is a relationship between costs and expen-
ditures, but they are not one and the same. To suggest that
two RESAs operate with similar unit costs when compar-
ing expenditures per pupil requires one to assume that the
two agencies are providing the same intensity and mix of
services. This may not be true.

There are reasons, however, to justify the use of ex-
penditure data as a measure of comparison. First, the tech-
nology of education is similar wherever educational services
are produced. Indeed, state requirements for educational
services are often standardized and monitored, suggesting
that the services offered in one cooperative are not terribly
unlike those offered in another. Second, given the highly
aggregated character of these expenditure categories within
regional cooperatives, which include many districts and
numerous programs, it is not likely that the average mix of
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Table 1
Descriptive Statistics for BOCES Aggregated Structural Characteristics (N = 35)
BOCES M SD Range
Base Enrollment 26,172 14,374 9,532 - 68,279
Average Assessed Value Per Pupil 126,885 33,414 78,516 — 200,841
Number of Districts Per BOCES 14.7 59 7.0 - 27.0
Total Geographic Size (square miles) 1,250 700.5 2939 - 2903
Heterogeneity of District Enrollment 0.761 0.207 0281 - 1.164
Heterogeneity of Districts Assessed Value Per Pupil 0.526 0.336 0.181 - 1.655
Heterogeneity of District Sparsity 1.467 0.754 0275 - 3.573

Data source: New York State Department of Education, SA 111 & SA 105, 1986.

services (however they are accounted for) are wildly dif-
ferent. Third, the expenditure data available distinguish
between several programmatic areas that allow compari-
sons within comparable service areas (e.g., vocational and
special education). Thus, one needs to recognize the limi-
tations of the expenditure data as a proxy for cost unit; but
since no other data are available, these data will have to
do.

Data Source and Variables

I used data from the New York State Board of Coop-
erative Educational Services (BOCES) to examine the
questions raised above. These data were from the 1986 school
year.2 While dated, the results of the analysis are intended
to reveal relationships that address broad policy issues,
and, hence, results from 1986 data are still relevant today.

Thirty-five of New York’s 41 BOCES were included
in my analyses (506 of the 723 school districts). The
economic and demographic circumstances of the six
BOCES close to New York City are different than the 35
upstate BOCES used in this study. For example, the 1986
median salary for BOCES teachers in the New York met-
ropolitan area was approximately $35,000, while the me-
dian salary for upstate BOCES teachers was closer to
$24,000.

For a number of reasons, New York State’s BOCES
offer an excellent opportunity to explore the relationship
between the structure of a cooperative and district partici-
pation in cooperative ventures. First, district participation
in BOCES activities is voluntary: District administrators
can choose to participate in as many or few programs as
they wish. Second, the BOCES system, organized in 1949,
is well established, as are district responses to cooperative
opportunities. Vartations in district responses to BOCES
services therefore are not a result of organizing new ad-

Data source: New York State Department of Education,
SA 111 & SA 105, 1986.

ministrative structures. Third, there is considerable varia-
tion in the physical structure of BOCES—the independent
variables in this study.

Table 1 provides a summary of BOCES structural
characteristics used in the regression analyses. The first
four of these measures (BOCES base enrollment, BOCES
assessed valuation per pupil, number of districts per
BOCES, and the geographic size of the BOCES) all are
aggregated measures of BOCES structure. These figures
were calculated by adding the figures for each of the
constituent districts operating within their respective
BOCES.

The last three variables describe the composition, or
mix, of districts within BOCES. The statistic is simply the
coefficient of variation (i.e., the standard deviation di-
vided by the mean) of district level measures relative to
their respective BOCES. The measures are not meaningful
in and of themselves, but, rather, provide a measure by
which differences in the composition of BOCES can be
compared. Thus, with regard to variations in the district
enrollment, some BOCES operate with almost no differ-
ence in their enrollment size whereas other BOCES oper-
ate with considerably more variation. Where common needs
and consensus are important to the organization of coop-
erative ventures, these variations may provide an impor-
tant insight about the capability of the BOCES to produce
educational services efficiently (Benson, 1975; Hall, Clark,
Giordan, Johnson, & Roekel, 1977; Levine & White, 1961;
Molnar & Rogers, 1979).

School districts in New York State invested over $400
million in cooperative services during the 1986-1987 school
year. Expenditures per pupil differ significantly among the
35 BOCES examined here. For example, the BOCES with
the highest per-pupil expenditure is $817 compared to
$309 for the lowest per-pupil expenditure. Expenditures
for vocational and special education students are provided
in Table 2; these accounts are calculated using full-time-
equivalent student counts within the respective programs.
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Table 2
Comparison BOCES Program Expenditures Per Pupil (in dollars)
M SD Range

Total Expenditures Per Pupil . 480.4 1054 8169 -  306.4
Administrative Expenditures Per Pupil 529 31.5 172 - 178.9
Vocational Education Expenditure Per Full-Time

Equivalent Vocational Education Student 6,563.0 1,250.0 4,796.0 - 10,747.0
Special Education Expenditure Per Full-Time

Equivalent Special Education Student 8,642.0 . 2,286.0 49270 - 12,671.0
Other Program Expenditures Per Pupil 143.0 51.5 518 - 290.0

Note. Total Expenditures Per Pupil represents the aggregated total expenditure divided by the BOCES’ base enroliment. Administrative
Expenditures Per Pupil represents the aggregated expenditure for administrative services divided by the BOCES’ base enrollment.

. Vocational Education Expenditure Per Full-Time Equivalent Vocational Education Student divides each BOCES expenditure for
vocational education by the total number of FTE pupils. Special Education Expenditure Per Full-Time Equivalent Special Education
Student divides each BOCES expenditure for Special education by the total number of FTE pupils. Other Program Expenditures Per
Pupil accounts for all other expenditures divided by the BOCES’ base enrollment. (N = 35 Upstate BOCES; Special Education N=15.)
Data source: New York State Department of Education, SA 111 & SA 105, 1986.

Results
Regression Analyses

The results of the regression analyses are not difficult
to summarize: There is little systematic relationship be-
tween the expenditure categories and any of the structural
variables. Because so few cases were used in the regres-
sion (only 35 BOCES), I ran two sets of regressions: one
for the aggregated measures of structure and one for the
composition (heterogeneity) measures.

Table 3 displays the results of the regression analysis
of the aggregated measures of BOCES structure. Within
this category of variables, I ran separate regressions for
each of the expenditure categories. The only regression
model that achieved statistical significance was for the
expenditure category that included all service accounts
(total expenditures per pupil), explaining only 21% of the
variance. Thus, on the average, an increase in the base
enrollment of a BOCES by 10,000 students is associated
with a reduction in expenditures (the proxy used here for
costs) of about $25 per pupil. In general, however, the
findings do not indicate that a strong systematic relation-
ship between measures of scale and unit costs exists.

A second set of findings indicates that the signs of the
coefficients vary within and between the expenditure cat-
egories. That is, not only is the relationship between mea-
sures of scale and expenditure units weak, it also is
unsystematic. Thus, where increases in BOCES size re-
duces unit expenditures, corresponding increases in the
assessed valuation and geographic size of the organization
are associated with increases in unit expenditures. Clearly,
the relationship between measures of scale and unit expen-
ditures is anything but simple and linear.

However, one cannot conclude from these findings
that measures of structure are unrelated to expenditure and
cost variables. It may be that the heterogeneity variables—
measures of the internal composition of the BOCES—
account for the expenditure variations. Or, it may bé that
the regression model is too simply conceived and evidence
of the influence of structure can only be captured by
examining the interaction of district level characteristics
relative to BOCES structural variables.

None of the results of the regression of heterogeneity
measures—measures of internal variation for district en-
rollment, district wealth, and district geographic size—on
expenditure data was found to be statistically significant.
On the face of it, heterogeneity measures seemed to pro-
vide an explanation for the degree of commonalty neces-
sary to achieve the consensus associated with effective
cooperation, but the empirical results do support such a
hypothesis.?

The simple model of scale, as described at the outset,
predicted a linear relationship between the structure of
cooperatives and their expenditure levels. The fact that the
relationship between these variables is so weak and incon-
sistent raises questions about the opportunities available
for similarly structured districts in differently structure
BOCES. My next set of analyses pursue this concern.

The ANOVA Study: An Equity Analysis

As noted above, policies promoting increases in the
size of school organizations typically have assumed that

3The findings are very much like those of the aggregated
measures of size presented above. Because of space constraints,
these results are not reported.
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Table 3
BOCES Characteristics Regressed on Categories of BOCES Expenditures®
Vocational Special
Education Education
BOCES: Expenditures Total Administrative Expenditure/ Expenditure/ Other
Characteristics Expenditure Expenditure/ Vocational Special Expenditure/
Per Pupil Per Pupil  Education Pupil Education Pupil Per Pupil
Base Enrollment -.0025° -.0007 .0088 -.533 -.0002
(.0017) (.0006) (.0229) (.0853) (.0009)
Average Assessed Value Per Pupil .0007 .0002 .0042 0315 -.0003
(.0005) (.0002) (.0069) (.0279) (.0003)
Number of Districts Per BOCES -4.21 -.259 -58.76 151.02 -1.51
(4.80) (1.61) (66.1) (234.4) .71
Geographic Size (square miles) .0237 -.0021 4612 -1.670 -.0002
(.0356) (.0119) (.4903) (1.686) (.0201)
R? (adjusted) 210 .01 -.07 -1.11 -.05

Data source: New York State Department of Education, SA 111 & SA 105, 1986.

2N = 35 except for Special Education, where N = 15.
®Unstandardized regression coefficients.

Standard error.

‘p < .05.

the resulting economies generated would be equally acces-
sible to all constituent members of the newly formed orga-
nization. Failure to find empirical support for these
assumptions does not necessarily gainsay the existence of
production efficiencies. In this section, I examine the pos-
sibility that an interaction of district-level structural vari-
ables with BOCES-level structural variables produce an
inequitable distribution of benefits.

A key feature of the analysis is a shift in the unit of
analysis from measures of scale for the cooperative alone
to an interaction of structural variables between the re-
gional agencies and their constituent members. Increases
in the size of a regional cooperative may affect its resource
base and production capability, but an administrator’s de-

_cision to participate in the collaborative opportunities would
presumably depend upon the district’s needs and resource
capabilities. Assuming that districts administrators are free
to invest in cooperative services or not, which, for the most
part, is the case in New York, one can argue that differ-
ences in the district-level investments for BOCES services
reflect differences in perceptions of the value of such
opportunities. Voluntary investments in BOCES services
is used here to measure access to opportunities, where
higher levels of investment are interpreted to mean greater
utility. Thus, as the unit of analysis shifts to measures of

district structure, the measure of the dependent variable
shifts to district level investments.

I report the results of two analysis of variance
(ANOVA) studies. The analysis involves ranking enroll-
ments and wealth for the 506 schools into quartile groups.
Table 4 provides the descriptive statistics for the district-
level variables used in this analysis.

BOCES ranked by base enrollment. The first ANOVA
examines the relationship between categories of school
districts ranked by enrollment within categories of BOCES
ranked by their aggregated enrollments. The results sug-
gest that investments for BOCES services differ signifi-
cantly for districts, depending upon the BOCES category
to which they belong.

The mechanics of the analysis are laborious since a
separate ANOVA was run for each of the district decile
groups. The results are presented in graphic, rather than
tabular, form for greater elucidation. Figure 1 compares
average expenditures for BOCES services by districts
within BOCES of different size. The smallest quartile
group included 9 BOCES with base enrollments between
9,525 and 17,548 students; the largest quartile group in-
cluded 8 BOCES with base enrollments between 38,777
and 68,171 students. The districts within each quartile
group of BOCES were ranked into decile groups, each of’
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Table 4
Descriptive Statistics for Districts (N = 506)

M SD Range
Enrollment 1,803 1,722 50 - 11,445
Wealth® : $127,870.0 89,336.0 34,080.0 - 679,842.0
Per Pupil Expenditures for BOCES Services® $263.3 116.9 574 - 889.1

Data source: New York State Department of Education, SA 111 & SA 105, 1986.

*Assessed valuation per pupil.

bCalculated by summing the investments of each district in BOCES services and dividing it by the number of students within the

district.

which included at least 10 districts. The enro]lments for
the smallest decile group of districts ranged between 50
and 399 students; the largest decile group included dis-
tricts with enrollments between 3909 and 11,445 students.

Several findings are evident. First, regardless of the

size of the BOCES category, per pupil investments for

cooperative services was higher for smaller districts. On
the average (for the four groups of BOCES), the smallest
group of districts spent about $220 per pupil more for
BOCES services than did the largest group of districts.
More information about the nature of the services
purchased would be necessary to interpret these expendi-
ture differences. It may be that, relative to their budget for
maintenance and operation, smaller districts purchased

more BOCES services than did larger districts, or the
expenditure differences may simply be a product of divid-
ing similar purchases by different enrollment bases. The
purpose of this study, however, is not to address within-
group expenditure differences specifically, but, rather, to
examine between-group differences where the confound-
ing effects of per pupil investments is less an issue.
Comparing districts of similar size between the groups
of BOCES ranked by enrollment reveals large and statisti-
cally significant expenditure differences. For example, in-
vestments in BOCES services for the smallest group of
districts was about $125 per pupil more than similarly
structured districts in the largest group of BOCES. It ap-
pears for these data that structure does matter, but not in
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Smoothed Decile Groups: Districts Ranked by Enrollment

Figure 1. Comparing group mean expenditures for BOCES services districts within BOCES ranked by enrollment.
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Figure 2. Comparing group mean expenditures for BOCES services: District wealth within BOCES ranked by wealth.

the simple linear model underlying most policies promot-
ing the formation and organization of regional education
service agencies like New York’s BOCES. In the next
section, I take up the influence of district wealth on dis-
trict-level investments for BOCES services.

BOCES ranked by wealth. The results of the ANOVA
comparing the investment patterns of districts ranked by
wealth are presented in Figure 2. Each line in this figure,
as in Figure 1, represents the expenditure averages for
districts within a group of BOCES ranked by their respec-
tive measure of wealth.

The pattern of relationships in this analysis differs
significantly from those found in the above analysis using
enrollment data. First, the investment pattern for districts
in the smallest (poorest) group of BOCES is distinct from
the rest of the districts. Further, the slope for this group of
districts is essentially flat, indicating that a relatively poor
district in that group of BOCES invested at about the same
level per pupil as a wealthy district did. Finally, the level
of investment for districts in the poorest BOCES was
about $100 per pupil more than for districts in any of the
other groups of BOCES.

The-investment patterns for districts in the three groups
of wealthier BOCES should remove any doubt as to why
the regression analysis did not reveal simple and linear
evidence of economies of scale. Wealth does not appear to
be a significant variable for district investment in BOCES,
except perhaps in the poorest and wealthiest extremes. The
pattern of results reveals a curvilinear relationship such

that the investment levels for the wealthiest and poorest
districts are comparable. The pattern of results revealed in
this analysis is complex, but it substantiates the points
made earlier: (a) structure matters and (b) the pattern of
investment behavior for similarly structured districts var-
ies with differences in the structure of the BOCES.

Discussion

One of the assumptions underlying the organization
and maintenance of RESAs is that they enable districts to
benefit from economies of scale. Recognizing the limits of
the data available, I used expenditure data as a proxy for
cost data to examine the assumption that increases in the
scale of regional education service agencies are associated
with reductions in per pupil costs. Judgments about scale
economies are not easily made, but the results of the
regression analysis clearly reveal a complex set of interac-
tions among variables. This complexity was further illus-
trated in the ANOVA results, which revealed a systematic
and significant relationship between the structure of the
districts within BOCES and the pattern of district invest-

- ment in BOCES services. Specifically, the investment lev-

els of similarly structured districts are significantly different
in differently structured BOCES. Such a situation calls
into question a basic equity premise—that access to oppor-
tunity not be related to circumstances of location. These
data raise doubt that such a principle is upheld in the
current organization of regional service agencies.
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The equity concern is related to another problem with
the general character of policies promoting the formation
of RESAs. That is, such policies seek to enhance the
average welfare of the whole group and generally fail to
consider how the benefits of such arrangements have been
distributed among subgroups. This point has important
implications for rural school districts because variations in
the structure of the BOCES to. which they belong are
associated with their investment behavior. Assuming that
the character of the services and conditions are similar
across the highly aggregated groups of BOCES examined
in this study, one can surmise that small-enrollment and
resource-poor school districts do better in some organiza-
tional environments than others. Where rural, small-
enrollment and resource-poor districts are identified as the
reason for developing regional structures, current policies
should be more sensitive to how the mix of organizational
characteristics not only affects scale economies but also
affects the targeted audience.

My research provides evidence that structure matters
relative to the investment behavior of districts participat-
ing in RESAs. However, the data are not adequate to
explain the variations observed; to do so would require
good cost data, programmatic data, and outcome data. The
task of getting programmatic data so that unit costs can be
accurately calculated, along with measures of educational
output, will be a challenge for future researchers. Student-
level outcomes are not obviously relevant to the study of
RESAs because most of the services provide by such
agencies are intended to assist school districts directly
providing students with educational opportunities. Tholkes
(1991) and Monk (1987) compare curricular offerings as a

measure of educational output. Detailed, qualitative stud--

ies will be necessary to examine how participation affects
the district level operations. These studies could address
questions about how benefits of participation manifest
themselves, whether participation in cooperative projects
is associated with a substitution effect or required expan-
sion of services.

Finally, rural school administrators, with the complex
demands on their budgets and staff, need to better under-
stand how the organization and funding of regional centers
affects them. It may be no surprise to rural educators that
some collaborative ventures are less advantageous to them
than to other members of the arrangement. What may be
less well known is that arguments in favor of efficiency
need not sacrifice equity concerns. While policy-makers
rightfully should be concerned about achieving greater
levels of operational efficiencies, the pursuit of such a goal
seems inconsistent with concerns about how the benefits
are distributed. The analysis presented here frames a way
of thinking about pursuing both goals simultaneously.
Again, recognizing the complex framework suggested in
this research requires more effort on the part of state

agencies promoting and regulating regional type agencies,
but in consideration of their responsibility for ensuring the
equitable access to these and other educational opportuni-
ties the burden seems fairly placed.
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